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[bookmark: _Toc215839050]Updates from Last Review
This policy is written with reference to:
· Keeping Children Safe in Education (KCSiE, 2025)
· Behaviour in Schools: Advice for Headteachers and School Staff (DfE, 2024)
· Use of Reasonable Force – DfE Guidance and 2025 revised reporting expectations
· SEND Code of Practice: 0–25 (updated 2024)
· The Education and Inspections Act 2006 and Equality Act 2010

[bookmark: _Toc215839051]Eden Academy Written Statement of Principles for Behaviour
Our Core Value: Respect for the Individual
At Eden Academy, our approach to behaviour is grounded in one central value: Respect for the Individual. This principle should be evident in the behaviour policy of every Eden Academy school and demonstrated in the conduct of every member of staff.
All pupils will be treated with dignity, respect, and recognition of their individual liberty. When pupils are valued in this way, they feel secure, are better able to thrive, and are more likely to realise their full potential.

Key Questions to Guide Behaviour and Social and Emotional Learning (SEL) Support
When supporting a pupil’s behaviour and SEL needs, we consider the following guiding questions:
· What do we know about the individual pupil?
How well do we understand them? How do they perceive themselves and the world around them? Can we gain deeper insight?
· Why is the behaviour occurring?
Can we use evidence-based assessment to understand the root causes?
· What environmental factors may be contributing?
Are there elements of the setting that need to change?
· What do we need to teach?
For example, skills around emotional or sensory regulation, or social interaction.
· Who are our key partners in this process?
How can we collaborate with families, health professionals, or social care?


Our Shared Approach to Behaviour and SEL
All Eden Academy schools are expected to adopt the following consistent practices:
· Clear, high expectations for all pupils, with meaningful recognition and rewards
· A transparent framework for managing behaviour, including supportive and fair use of consequences
· Staff who are trained to understand behaviour and deliver targeted SEL instruction
· Modelling of respectful, positive interactions by all staff
· Clear, supported communication of behavioural expectations
· Adapted learning environments that meet diverse learning needs
· Engaging, appropriately challenging learning experiences
· Personalised strategies tailored to individual pupils
· Proactive, early interventions to prevent escalation
· Behaviour explicitly taught through SEL instruction
· Preparation of pupils for future transitions and life stages
· Strong partnerships with families and other agencies
· Use of appropriate physical contact to demonstrate warmth and value
· Physical intervention used only as a last resort and in line with policy
· Clear, safe, and transparent systems for managing crisis behaviours
· Opportunities for reflection and restorative practices post-incident

This Statement of Behaviour Principles has been developed by the Eden Academy SEL Hub and is reviewed and approved annually by the Eden Academy Board of Trustees.
For school-specific implementation, refer to the relevant school’s Behaviour (SEL) Policy and associated documentation.











[bookmark: _Toc112755551]1. Aims

This policy aims to:

Create a positive culture that promotes excellent behaviour, ensuring that all pupils have the opportunity to learn in a calm, safe and supportive environment
Establish a whole-school approach to maintaining high standards of behaviour that reflect the values of the school
Outline the expectations and consequences of behaviour
Provide a consistent approach to behaviour management that is applied equally to all pupils
Define what we consider to be unacceptable behaviour, including bullying and discrimination

[bookmark: _Toc215839052]Understanding Crisis Behaviours in Pupils with Complex Learning Difficulties
At Eden Academy, we recognise that pupils with complex learning difficulties may sometimes exhibit physically challenging behaviours—not as acts of aggression, but as forms of communication during moments of distress.
This understanding is essential to our behaviour approach, which prioritises curiosity over judgment, support over punishment, and proactive intervention over reactive consequence.
Behaviour as Communication
Many of our pupils struggle to verbalise emotions such as anxiety, frustration, or sensory overwhelm. When they are unable to express their needs, they may instead communicate through physical behaviours—such as hitting, biting, pushing, or grabbing. These are not wilful or aggressive actions, but distress signals requiring compassionate response.
Identifying Triggers and Reducing Escalation
We are committed to recognising and responding to what lies beneath the behaviour. Common crisis triggers include:
· Sensory overload (e.g., loud noise, bright lighting, crowded spaces)
· Unpredictable routines or unmet expectations
· Communication barriers
· Physical pain, discomfort, or fatigue
By identifying these triggers, we can tailor support strategies that minimise distress and reduce the likelihood of escalation.
A Supportive, Not Punitive, Response
Referring to such behaviours as “assault” implies intent, which does not reflect the reality of a child in crisis. Instead, our response is rooted in:
· De-escalation strategies: Providing calm, low-stimulation environments
· Alternative communication tools: Including visuals, Makaton, AAC devices, and gestures
· Predictable routines and clear choices: To reduce anxiety and foster a sense of control
· Emotional regulation support: Teaching and modelling self-regulation skills through breathing techniques, movement breaks, and sensory tools
Working Together for Positive Outcomes
Our role is to build safe, responsive environments where pupils feel understood, valued, and supported. When we interpret behaviour as communication, we can create a space for healing, trust, and long-term development—reducing the occurrence of crisis behaviours over time.
This perspective is essential to the Eden Academy’s ethos and should guide the actions and reflections of every staff member when addressing challenging behaviour.


[bookmark: _Toc215839053]Legislation, Statutory Requirements, and Guidance
This behaviour policy is informed by legislation and guidance from the Department for Education (DfE), including:
· Behaviour and Discipline in Schools: Advice for Headteachers and School Staff (2016, updated 2022)
· Searching, Screening and Confiscation: Guidance for Schools (2018, updated 2022)
· The Equality Act 2010
· Keeping Children Safe in Education
· Exclusion from Maintained Schools, Academies and Pupil Referral Units in England (2017, updated 2022)
· Use of Reasonable Force in Schools
· Supporting Pupils with Medical Conditions at School
Additionally, this policy is based on the Special Educational Needs and Disability (SEND) Code of Practice.

Further legislative references include:
· Section 175 of the Education Act 2002, which sets out schools’ duty to safeguard and promote the welfare of pupils.
· Sections 88 to 94 of the Education and Inspections Act 2006, which require schools to regulate pupil behaviour, publish a behaviour policy and statement of behaviour principles, and empower schools to confiscate pupils’ property.
· Department for Education guidance mandating maintained schools to publish their behaviour policies online.
· Schedule 1 of the Education (Independent School Standards) Regulations 2014, which requires:
· Paragraph 7: Schools to safeguard and promote children’s welfare,
· Paragraph 9: Schools to have a written behaviour policy,
· Paragraph 10: Schools to implement an anti-bullying strategy.
· DfE guidance for academies to publish their behaviour policies and anti-bullying strategies.
This policy also complies with our funding agreement and articles of association.

[bookmark: _Toc215839054]Definitions
Undesirable Behaviour includes, but is not limited to:
· Disruption during lessons, between lessons, and at break and lunchtime
· Poor attitude or disrespectful conduct
· Any form of bullying
· Sexual violence, including rape, assault by penetration, or sexual assault (intentional sexual touching without consent)
· Sexual harassment, including:
· Sexual comments or jokes
· Taunting or unwanted physical behaviour such as interfering with clothing
· Online sexual harassment, including unwanted sexual messages or comments on social media, sharing nude or semi-nude images or videos, or other explicit content
· Vandalism
· Theft
· Fighting or physical aggression
· Harm directed towards staff or other pupils
· Smoking on school premises
· Racist, sexist, homophobic, or other discriminatory behaviour
· Possession of prohibited items, including:
· Knives or weapons
· Alcohol
· Illegal drugs
· Stolen items
· Tobacco and cigarette papers
· Fireworks
· Pornographic images
· Any item that staff reasonably suspect has been or could be used to commit an offence, cause injury, or damage property (including the pupil’s own property)
	Key people and groups in this policy
	· Head teacher
· Behaviour coordinator
· Eden Academy Trust Lead with responsibility for behaviour
· Behaviour review group members 
· Health and safety Coordinator



	Our philosophy and beliefs towards 
	· Learning
· Behaviour for Learning
· Communication
· Respect and love



	What we do to
	· Teach behaviour for learning
· Sensory Regulation and sensory differences
· Pupils with ASC
· Ensure safeguarding of children
· Ensure best practice
· Ensure Health & Safety for pupils and staff
· Emotionally support pupils and staff



	What happens if a pupil
	· Stops themselves from learning
· Stops others from learning
· Has a behaviour crisis
· Bullies 
· Self-harms
· Has a physical intervention
· Harms another pupil
· Harms a member of staff



	Reporting, recording  and processes for behavioural incidents
	· Reporting significant behaviour that stops learning 
· A risk assessment
· A Positive Handling Plan
· Physical intervention form
· P25 form





	Glossary
	· Terms we use in relation to Behaviour for Learning in James Rennie explained to be found in the Glossary




	In the appendix you will find examples of 







Where we get our guidelines from and best practice sources
	· Flow chart for reporting significant disruptive behaviour at James Rennie
· Flow chart for dealing with significant behavior which disrupt learning over time
· Flow chart showing how we analyse behaviour 
· Team Teach
· DfE
· Other sites of information
· Important other policies in School
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[bookmark: _Toc215839055]Behaviour for Learning at Eden Academy: Key People, Philosophy, and Practice
[bookmark: _Toc215839056]Key People Responsible for Behaviour for Learning
At Eden Academy, behaviour for learning is a whole-school commitment with clearly identified roles:
· Head Teacher – Kerry Dunbobbin
Holds overall responsibility for behaviour for learning across the school.
· Behaviour Coordinator – Sophie Dowling (Assistant Head Teacher)
Leads behaviour for learning initiatives, coordinates strategies, and is the author of this policy. Your point of contact for behaviour queries.
· Eden Academy Trust Lead for Behaviour – Perdy Buchanan-Barrow
Acts as a critical friend for the school’s behaviour policy and whole-school strategies, and sits on the behaviour review group.
· Behaviour Review Group Members:
Kerry Dunbobbin, Sophie Dowling, Heather Swain (County Senior Psychologist), Claire Jackson (Children’s Disability Nurse).
· Health and Safety Coordinator – Oliver Wilson
Advises on safe working practices and risk assessments related to behaviour.

[bookmark: _Toc215839057]Our School Philosophy on Behaviour for Learning
Our guiding motto is:
Learning, believing, achieving; working together for all our futures.
Our one school rule that underpins all we do is “We Look After Each Other”
· Learning
Students attend Eden Academy to learn, tailored to their individual needs and passions. We recognise that appropriate behaviour is fundamental to accessing learning. Sensory regulation is an integral part of this process—some pupils require sensory activities that may form a large part of their day to enable effective engagement.
· Behaviour
Behaviour is context-dependent and must be taught explicitly. What is appropriate in one setting (e.g., cheering at a football match) is not in another (e.g., dining hall). Many students need support to understand expected behaviours. We see behaviour as a response to stimuli—not as intentional misconduct—and seek to understand underlying causes rather than focus solely on the behaviour itself.
· Communication
Effective communication is central to behaviour management. For students with complex communication needs, understanding expectations requires tailored approaches. For example, a pupil with autism may respond very differently to instructions in a noisy environment compared to a calm, low-sensory setting using clear visual supports and gentle cues.
· Behaviour for Learning
Positive behaviour supports learning for the individual and their peers. When behaviour disrupts learning, the school intervenes through:
· A culture of respect and emotional security
· Pupil-centred approaches prioritising wellbeing
· Clear, consistent expectations
· Safe, transparent crisis management
· Ongoing monitoring and data-informed strategies
· Individualised communication supports
· Recognition of pupil individuality requiring tailored strategies
· Respect and Love
Drawing on Maslow’s hierarchy, we prioritise creating an environment where students feel safe, secure, and valued. We recognise pupils and staff bring emotional experiences to school, which impact behaviour. Physical contact, when appropriate and respectful of age and understanding, can be a vital reassurance tool. All physical interventions follow strict Team Teach protocols to ensure safety and dignity.

[bookmark: _Toc215839058]Proactive Strategies to Promote Behaviour for Learning
· Teaching Behaviour
Behaviour conducive to learning is a skill that can be taught over time. When behaviour presents barriers, targets are set in Individual Education Plans (IEPs) with clear milestones and strategies. For older pupils, programmes like SULP (Social Use of Language Program) support social communication skills.
· Sensory Regulation
We acknowledge sensory processing differences and their impact on behaviour. Pupils may be hypo- or hypersensitive to sensory input, requiring personalised sensory regulation strategies integrated into their day. Staff help pupils learn to recognise and request regulation proactively.
· Supporting Pupils with Autism Spectrum Condition (ASC)
Pupils with ASC may struggle with social understanding and experience anxiety. Staff use tailored approaches, such as social stories, to support these needs. Relevant policies on Autism and Flexibility of Thought complement this work.
· Safeguarding and Safety
Safeguarding is paramount. The school has designated child protection officers and clear reporting procedures. All staff receive safeguarding training and are trained in Team Teach positive behaviour techniques to ensure safety physically and emotionally.
· EHCP and Multi-Agency Integration
Where behaviour is identified as a need within an EHCP, the Positive Handling Plan will be reviewed in consultation with parents/carers, the SENCO, and external professionals.
All reasonable adjustments will be documented and implemented prior to any consideration of exclusion or restrictive intervention.
· Behaviour Monitoring and Intervention
Behaviour incidents are logged and analysed for patterns. Students with frequent incidents (6+ per term) have Positive Handling Plan and risk assessments developed in collaboration with families.
· Parental Involvement
Parents and carers are partners in Positive Handling planning, involved at every stage to ensure consistency and understanding.
· Commitment to Best Practice
Policies are regularly reviewed against national and local guidelines. Staff have ongoing professional development. Class teachers ensure all team members understand individual behaviour and communication strategies.
· Health & Safety Oversight
A dedicated health and safety group meets regularly to assess related issues. All staff trained in Team Teach techniques receive ongoing support.
· Emotional Support for Pupils and Staff
Behavioural incidents affect emotional wellbeing. Structured debriefing, repair, and reflection processes support both pupils and staff, tailored to individual communication needs. Staff are encouraged to seek peer support and use the role of a Critical Friend to maintain professional emotional boundaries.
The Critical Friend is essential in any behavioral incident (please see the glossary and Team Teach booklet for details), it enables staff not to become emotionally enveloped within a students behaviour. 

[bookmark: _Toc215839059]Follow a Complaint
If pupils, families, or staff have any concerns or complaints about behaviour in School, the first step is to raise the issue with the Head Teacher. The Head Teacher will investigate the matter impartially and without prejudice.
The Whistleblowing and Complaints Procedures are available on the School website, at the School office, and internally in the staff room and upper school office.
If a complaint relates to the safeguarding of a pupil, the Local Area Designated Officer (LADO) will be contacted immediately. The School’s Safeguarding Policy outlines the detailed procedures for such cases.
For further information on the referral process to the LADO in Cumbria or in Westmorland & Furness, please refer to the appropriate link:

Allegations Against Staff (LADO) | Cumberland Safeguarding Children Partnership
Summary of Allegations Management Procedures – Westmorland & Furness

[bookmark: _Toc215839060]What Happens If a Pupil Stops Themselves from Learning?
When a pupil stops themselves from learning, staff should first ask: Why is this pupil behaving this way?
· Has the learning been pitched at an appropriate level?
· Are environmental factors contributing (e.g., loud noises, temperature)?
Then, consider what changes can be made to help the pupil re-engage.
In the moment, Team Teach procedures should be followed as all staff are trained in these methods.
If a pupil regularly and significantly stops themselves from learning, the staff team should meet informally to analyse the behaviour using the ABC model:
· Antecedent: What happened before the behaviour started?
· Behaviour: What did the behaviour look like?
· Consequence: What did the pupil gain from this behaviour?
Example:
· Antecedent: The pupil was engaged in a practical geography lesson but was then asked to complete a worksheet.
· Behaviour: The pupil scrunched up paper, threw it across the class, and refused to work.
· Consequence: The pupil was repeatedly asked to complete the worksheet but refused, then threw furniture and left the classroom.
By reflecting on the antecedent, the team can explore potential triggers, such as frustration over stopping an enjoyable activity, difficulty understanding the worksheet, or embarrassment about needing help.
Using ABC analysis focuses the team on the reasons behind the behaviour rather than the behaviour itself.
Each incident must be recorded in the CPOMs online system. This record helps identify behaviour patterns and informs individual and whole-school strategies. Completion of this log is mandatory.
If a pupil stops themselves from learning on six or more occasions within a term, a Positive Handling Plan must be developed in collaboration with the Head of Unit and either the Head or Deputy Head Teacher.


[bookmark: _Toc215839061]When a Pupil Stops Others from Learning
Use the ABC approach again to understand the behaviour's root causes.
When a pupil disrupts others, the priority is to minimise the impact on their classmates. This might involve moving the disruptive pupil or seating them next to a staff member. If the behaviour continues or escalates, consider relocating the pupil or, if necessary, the entire class. The aim is always to improve learning conditions in both the short and long term — this requires professional judgement.
Teachers must report disruptive incidents to the Unit Head to gain a broader perspective.
Every incident must be logged in the incident book in the School office. These records help analyse trends and support strategic decision-making. Completion of this log is required.
If disruption occurs on six or more occasions in a term, a Positive Handling Plan must be put in place with reference to the Head of Unit and the Head or Deputy Head Teacher.

[bookmark: _Toc215839062]Behaviour Crisis
A behaviour crisis occurs when a pupil’s behaviour becomes reactive rather than proactive, making rational self-control difficult or impossible.
All Team Teach strategies must be followed during a crisis. Every incident must be logged on CPOMs, including completion of the physical intervention section if applicable. Remember, the end of physical intervention does not conclude the incident—debriefing, repair, and reflection must follow for all involved.
The Head Teacher must be informed by the end of the School day, and parents must be notified of the incident. When six or more such incidents occur in a term, the pupil will be referred to the Behaviour Review Group.
IMPORTANT: Team Teach strategies supersede any other behaviour management training unless specifically overridden by the Head Teacher.
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Bullying differs from general disruption because it is planned, targeted harassment or discrimination of an individual or group. It can be verbal, non-verbal, emotional, or physical.
Bullying will not be tolerated at James Rennie School. The process outlined in the Stops Others from Learning section should be followed, with the additional step of informing the Head Teacher. Both the bully’s and the victim’s families will be informed once facts are established.
The Head Teacher, in collaboration with the class teacher, may decide on an appropriate sanction for the bully, tailored to the individual. The bully must be educated on why their behaviour is unacceptable, and strategies will be implemented to prevent recurrence. The victim must have access to support through the debrief, repair, and reflect process.
Bullying is defined as:
· Deliberate harm inflicted repeatedly over time
· A power imbalance making it hard to defend against
Bullying can include:

	TYPE OF BULLYING
	DEFINITION

	Emotional
	Being unfriendly, excluding, tormenting

	Physical
	Hitting, kicking, pushing, taking another’s belongings, any use of violence

	Prejudice-based and discriminatory, including:
· Racial
· Faith-based
· Gendered (sexist)
· Homophobic/biphobic
· Transphobic
· Disability-based
	Taunts, gestures, graffiti or physical abuse focused on a particular characteristic (e.g. gender, race, sexuality)

	Sexual
	Explicit sexual remarks, display of sexual material, sexual gestures, unwanted physical attention, comments about sexual reputation or performance, or inappropriate touching

	Direct or indirect verbal
	Name-calling, sarcasm, spreading rumours, teasing

	Cyber-bullying
	Bullying that takes place online, such as through social networking sites, messaging apps or gaming sites 



Details of our schools anti-bullying policy can be found: https://jamesrennie.cumbria.sch.uk/download/anti-bullying-policy/ 
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Self-harm within our School occurs in three main contexts:
1. Students with profound learning needs who self-harm for sensory stimulation.
2. Students with severe or profound learning needs who self-harm due to communication difficulties.
3. Students who self-harm as a result of emotional trauma.
The response should follow the same procedures outlined for pupils who stop themselves from learning. Additionally:
· An immediate referral must be made to the School Nurse for medical assessment and, if necessary, hospital treatment.
· The Head Teacher and the pupil’s family must be informed as soon as possible.
· The incident must be recorded on CPOMs and accompanied by an accident form (an injury-at-work report—see the next section for details). If physical intervention was required, complete the relevant section on CPOMs.
If the self-harm is suspected to stem from emotional trauma, or if there are concerns about the pupil’s welfare, the matter must be reported immediately to a Child Protection Officer.
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Any physical intervention must be reasonable, proportionate and necessary, used only to prevent immediate harm, and for the minimum time required.
Staff must always apply reasonable adjustments for children with disabilities or identified needs in line with the Equality Act 2010.
Interventions must aim to reduce risk and harm, not to cause pain, discomfort or humiliation.
If a pupil requires physical intervention:
· Complete a CPOMs Serious Incident record (see the next section for guidance).
· Inform the Head Teacher by the end of the School day.
· Parents must be notified of the intervention.
It is essential that all physical interventions use TEAM TEACH strategies. This protocol supersedes any other behaviour management training unless the Head Teacher provides specific alternative instructions. Following intervention, all involved must be given the opportunity to debrief, repair, and reflect.

[bookmark: _Toc215839066]Harm to Another Student
If a pupil harms another student:
· Complete a CPOMs Serious Incident record and an accident form (see the next section for instructions).
· Contact the School Healthcare Plan Manager or a designated first aider immediately for medical support, or arrange hospital treatment if injuries are severe or suspected to be.
· Inform the Head Teacher by the end of the School day.
· Send a letter to both pupils’ families detailing the incident and any actions taken.
Any intervention used must follow TEAM TEACH strategies. Again, all parties must be supported through debriefing, repair, and reflection to help restore relationships.
The Head Teacher, in consultation with the class teacher, may decide that a sanction is appropriate. This will be tailored individually and include educational support to help the pupil understand the impact of their actions and strategies to prevent recurrence. The harmed pupil must also have access to support and the debrief, repair, and reflect process.

[bookmark: _Toc215839067]Harm to a Member of Staff
The same procedures as above apply if a pupil harms a member of staff. It is crucial that both the staff member and the pupil have access to debrief, repair, and reflect opportunities to help rebuild their relationship.

[bookmark: _Toc215839068]Reporting and Recording Behaviour
Accurate reporting and recording of behaviour are vital. It enables the School to analyse incidents, plan strategically, and ensure the safety and wellbeing of both pupils and staff.

[bookmark: _Toc215839069]Reporting Significant Behaviour That Stops Learning
All significant incidents, including any use of physical intervention, must be recorded on CPOMS on the same day, using the ABC (Antecedent–Behaviour–Consequence) framework., which all staff can access with their individual passwords. Reports should be made on the same day, preferably by the staff member who directly witnessed the behaviour.
A ‘significant incident’ includes:
· Any physical intervention or restraint
· Any behaviour resulting in injury to pupils or staff
· Serious disruption, damage, or sustained dysregulation
· Any use of supervised separation or seclusion
Each record must include:
· Antecedents and triggers
· De-escalation strategies used
· Reason for intervention
· Description of any physical intervention used
· Medical checks/outcomes
· Staff involved
· Parental contact time/date
· Follow-up actions
· Pupil debrief and learning plan adjustments
If a physical intervention has taken place or if someone has been injured, Kerry Dunbobbin must be included in the email summary.
In cases where physical intervention has occurred, the Physical Intervention section within CPOMs record must also be completed. Parent must be informed when physical intervention has been required.
Parental Notification
Parents/carers will be verbally informed as soon as practicable following any significant incident, including any physical intervention.
A brief written summary of the incident will be shared within 48 hours, unless doing so would place the child at risk.
Monitoring for Disproportionality
The Behaviour Lead will carry out termly data analysis of behaviour and restraint incidents recorded on CPOMS.
Data will be reviewed by:
· protected characteristics
· type of incident
· use of physical intervention
Where disproportionality is identified, an action plan will be implemented and reported to the LAB.
[bookmark: _Toc215839070]Risk Assessment
When a pupil consistently stops themselves or others from learning, a risk assessment must be carried out to identify potential hazards. Wherever practical, steps should be taken to reduce the risk to a manageable level. If you are unsure about the risk assessment or its implementation, please consult the Health and Safety Coordinator, Oliver Wilson.



RISK ASSESSMENT
	Location:
	Where
	Assessor:
	Teacher’s name

	Signed:  
	Who ever wrote this
	Date of Assessment Review:
	As needed

	Date:
	When it was reviewed / written
	Activity:
	What is happening when the risk occurs

		Hazard
	Risk
	Individuals
at risk
	Risk: Low 
Medium
High
	Control Measures
(Current)
	Control Measures
(Additional – Proposed)

	What is the thing that’s causing us problems
	 What could happen
	Who could be involved
	Describe the risk
	What can you pragmatically do to minimise the risk
	What extra things do you think will minimise the risk



Additional Notes:
Anything else you think people should know that are working with the risk


















[bookmark: _Toc215839071]Positive Handling Plan
There are two types of Positive Handling Plans:
1. Those that involve physical intervention.
2. Those that address behaviour without the need for physical intervention.
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	Delete & write name of pupil here

	
	
	Positive Handling Plan

	
	
	Teacher
	

	
	
	Date
	
	Review date
	



	· Give a brief pen portrait of the pupil 

	Positive comments about the pupil as this is the first section a parent will read about their child.  How old, where do they live, briefly physical needs, sociability,  personality etc.

	· What are the pupil’s communication needs?

	Give a brief description of communication needs; including communication devices, level of understanding and social understanding of language

	· What strategies prevent negative behaviour happening

	The strategies that are used prior to negative behaviour actually happening, what’s been put in place to ensure that the individual has behaviour that will enable them to learn.



	· What do the behaviours do look like?

	Anxiety Behaviour 
	Defensive
 Behaviour 
	Crisis Behaviour 

	What are the first signs that negative behaviour leading to a crisis 
	What behaviour will the individual exhibit to try and remove themselves from the situation
	What normally happens to the individuals behaviour when they are in crisis



	· What can de-escalate the behaviour?

	Techniques
	notes

	Things that can be practically done to move the individual away from the crisis behaviour, once anxiety and defensive behaviours have been identified.
	



	· What can escalate the behaviour?

	Stimulus
	Notes

	Things not to do when once anxiety and defensive behaviours have been identified
	

	· What reinforces appropriate behaviour?

	Techniques
	Notes

	These are reinforcements that are used for appropriate behaviour, normally not used when behaviour is escalating towards a crisis behaviour
	



Sometimes to keep your child safe or to keep another child safe we will have to hold your child – this is done only if there is real danger and out of care and love for the individual. All staff involved have had training in approved techniques, have regular updates in training and will only hold a child in real crisis. We will tell you every time this happens and review the techniques used at least on an annual basis.

	· Medical issues to be taken into account?

	Are there any medical conditions that could cause crisis behaviour to be induced, are there any medical issues that should be taken into account if the individual needs to held, do you need to reference the risk assessment or healthcare plan?



	Approved physical intervention technique(s) to be used during crisis behaviour

	intervention
	
	use
	
	avoid
	
	intervention
	
	use
	
	avoid

	Friendly escort
	
	
	
	
	
	Single ElbowApproved Team Teach holds must only be used by trained staff

	
	
	
	

	Figure of four
	
	
	
	
	
	Double Elbow
	
	
	
	

	Single elbow (seated)
	
	
	
	
	
	Beanbag hold
	
	
	
	

	Caring C
	
	
	
	
	
	
	
	
	
	

	Caring C elbow lift
	
	
	
	
	
	Clothing disengage
	
	
	
	

	Bite disengage
	
	
	
	
	
	Hair disengage
	
	
	
	

	All ground recovery interventions require advanced training to be undertaken and the specific approval of the Head Teacher

	Front Ground Recovery
	
	Advanced training & approval needed for these holds 

	
	
	
	Back Ground Recovery
	
	
	
	

	Shield
	
	
	
	
	
	Cradle shield
	
	
	
	

	Side shield
	
	
	
	
	
	Standing shield
	
	
	
	



	Notes – include non-physical interventions that should be used during crisis behaviour and any location specific directions 

	Is there anything you should do with an individual to help them in behavioural crisis, will de-escalation be more successful in a certain room or place, if in public are there noises, places or people to avoid??

		Post incident repair – describe the most appropriate way to move forward from a behaviour intervention 

	What is the best way to move forward from a crisis behaviour, this may include discussion with the individual, likely length of post-incident recovery – what will move the individual forward.

	· Who needs to be informed after a physical intervention 

	Name
	Designation

	Who do you need to inform – parents /  guardians, social worker
	

	Educational Psychologist, family worker etc
	

	
	

	
	


ANY PLANNED PHYSICAL INTERVENTION MUST HAVE THE SIGNED APPROVAL OF THE PEOPLE AT THE BOTTOM OF THE REPORT AND THEY MUST ONLY BE CARRIED OUT BY THE APPORPIATLEY TRAINED STAFF
Is there anything you should do with an individual to help them in behavioural crisis, will de-escalation be more successful in a certain room or place, if in public are there noises, places or people to avoid??



	Other Professionals provided with copy of plan
	
	Yes
	
	
	No
	



	Name
	Designation
	Date

	Who do you need to inform – social worker, educational 
	
	

	Psychologist, family worker etc
	
	

	
	
	

	
	
	

	
	
	



	Ground recovery interventions approved
	
	Yes
	
	
	No
	



	Name of staff trained for ground recovery interventions
	Designation
	Date

	THESE ARE ADVANCED TECHNIQUIES WHICH MUST HAVE
	
	

	APPROVAL FROM PROFFESIONALS INVOLVED AND THOSE
	
	

	USING THE TECHNIQUES MUST HAVE HAD THE APPROPRIATE
	
	

	TRAINING
	
	

	
	
	

	
	
	

	
	
	

	
	
	



	Is a risk assessment attached
	
	Yes
	
	
	No
	

	Has this plan been reviewed with parents
	
	Yes
	
	
	No
	

	Has a copy been lodged on pupil file
	
	Yes
	
	
	No
	




	Signed (Parent / Guardian)
	
	
	
	Date
	



	Signed (Teacher compiling plan)                  
	
	
	
	Date
	



	Signed (Head Teacher) 
	
	
	
	Date
	



	Review Date Set 
	
	



The above is a checklist each part must be completed positively
The review date is normally 12 months at the very latest 18 months
The class teacher must ensure this section is signed off by the parent / guardian, themselves, the head teacher and a new review date set for this review. 

	  [image: ]
	
	Delete & write name of pupil here

	
	
	Positive Handling Plan

	
	
	Teacher
	Your Name

	
	
	Date
	
	Review date
	Max 18 months



	· Give a brief pen portrait of the pupil 

	How old, where do they live, briefly physical needs, sociability,  personality etc.

	· What are the pupil’s communication needs?

	Give a brief description of communication needs; including communication devices, level of understanding and social understanding of language 

	· What strategies prevent negative behaviour happening

	The strategies that are used prior to negative behaviour actually happening, what’s been put in place to ensure that the individual has behaviour that will enable them to learn.



	· What do the behaviours do look like?

	Anxiety Behaviour 
	Defensive
 Behaviour 
	Crisis Behaviour 

	What are the first signs that negative behaviour leading to a crisis 
	What behaviour will the individual exhibit to try and remove themselves from the situation
	What normally happens to the individuals behaviour when they are in crisis





	· What can de-escalate the behavior?

	Techniques
	notes

	Things that can be practically done to move the individual away from the crisis behaviour, once anxiety and defensive behaviours have been identified.
	



	· What can escalate the behavior?

	Stimulus
	Notes

	Things not to do when once anxiety and defensive behaviours have been identified
	

	· What reinforces appropriate behavior?

	Techniques
	Notes

	These are reinforcements that are used for appropriate behaviour, normally not used when behaviour is escalating towards a crisis behaviour
	

	· Medical issues to be taken into account?

	Are there any medical conditions that could cause crisis behaviour to be induced, are there any medical issues that should be taken into account if the individual needs to held, do you need to reference the risk assessment or healthcare plan?

	Notes – include non-physical interventions that should be used during crisis behaviour and any location specific directions 

	Is there anything you should do with an individual to help them in behavioural crisis, will de-escalation be more successful in a certain room or place, if in public are there noises, places or people to avoid??







	Post incident repair – describe the most appropriate way to move forward from a behaviour intervention 

	What is the best way to move forward from a crisis behaviour, this may include discussion with the individual, likely length of post-incident recovery – what will move the individual forward.



	Other Professionals provided with copy of plan
	
	Yes
	
	
	No
	



	Name
	Designation
	Date

	Who do you need to inform – social worker, educational 
	
	

	Psychologist, family worker etc
	
	

	
	
	



	Is a risk assessment attached
	
	Yes
	
	
	No
	

	Has this plan been reviewed with parents
	
	Yes
	
	
	No
	

	Has a copy been lodged on pupil file
	
	Yes
	
	
	No
	



	Signed (Parent / Guardian)
	
	
	
	Date
	



	Signed (Teacher compiling plan)                  
	
	
	
	Date
	



	Signed (Head Teacher) 
	
	
	
	Date
	



	Review Date Set 
	
	



The above is a checklist each part must be completed positively
The review date is normally 12 months at the very latest 18 months

The class teacher must ensure this section is signed off by the parent / guardian, themselves, the head teacher and a new review date set for this review. 




· Ground Recovery

For some students ground recovery interventions may sanctioned – they are only to be sanctioned through the behaviour review group and parents; staff must have the appropriate additional training in order to carry out ground recovery as it can be a high risk process. For each hold the following form must be completed, and attached to report for physical intervention.  We currently DO NOT use this in school.

	Pupil Name
	

	
	

	Date and Time of Ground Recovery Incident
	       /         /
	
	am / pm

	

	Complete these observations at 5, 10 and 60 minute intervals after a ground recovery incident

	

	Please initial these boxes once the observation has been completed and record observations

	

	Observation of respirations

	Note any concerns to airways and breathing
	5 min
	30min
	60min

	

	If in doubt you must call for medical assistance

	

	

	

	

	Observation of Colour

	Note any concerns 
	5 min
	30min
	60min

	

	If in doubt you must call for medical assistance – this is an indication of 

	respiratory  difficulties

	

	

	

	Please record the outcome of the medical observation / checks and describe any injuries sustained and actions taken. Including  any prescribed medication administered or first aid delivered

	

	

	

	

	

	

	Signed
	
	Printed Name
	

	

	Date and Time of medical check completion 
	        /          /
	am / pm









[bookmark: _Toc215839072]Accident at Work Forms
An Accident at Work form is a legal document that must be completed every time anyone requires medical attention while at school. If, as part of a behavioural incident, either you or a pupil needs medical treatment, this form must be filled out.
If you need assistance with completing or understanding the form, please contact the Health and Safety Coordinator, Oliver Wilson.

[bookmark: _Toc215839073]Roles and Responsibilities
Local Advisory Board (LAB) are responsible for:
· Reviewing and approving the written statement of behaviour principles.
· Reviewing this behaviour policy in conjunction with the Head of School.
· Monitoring the policy’s effectiveness.
· Holding the Head of School accountable for its implementation.
The Head Teacher is responsible for:
· Reviewing this policy alongside the LAB.
· Giving due consideration to the school’s statement of behaviour principles.
· Approving the behaviour policy.
· Ensuring the school environment encourages positive behaviour.
· Ensuring staff deal effectively with poor behaviour.
· Monitoring consistent implementation of the policy across all pupil groups.
· Making sure all staff understand behavioural expectations and their importance.
· Providing new staff with clear induction into the school’s behavioural culture, including rules, routines, and strategies to support all pupils.
· Offering appropriate training on behaviour management, SEND, and mental health impacts on behaviour to staff as needed.
· Ensuring this policy complements the safeguarding policy, providing pupils with sanctions and support where necessary.
· Regularly reviewing behaviour log data to identify and address any disproportionate impacts on specific pupil groups.
Teachers and Staff are responsible for:
· Creating a calm, safe environment for pupils.
· Establishing and maintaining clear boundaries for acceptable pupil behaviour.
· Consistently implementing the behaviour policy.
· Communicating school expectations, routines, values, and standards through teaching and interactions with pupils.
· Modelling expected behaviour and fostering positive relationships.
· Providing personalised support for the behavioural needs of individual pupils.
· Reflecting on their own behaviour and its influence on school culture and expectations.
· Promptly recording behaviour incidents (see Appendix 3 for behaviour log details).
· Challenging pupils to meet the school’s behavioural expectations.
· Receiving support from the Senior Leadership Team (SLT) in managing behaviour incidents.
Parents and Carers, where possible, should:
· Familiarise themselves with the school’s behaviour policy and reinforce it at home where appropriate.
· Support their child in following the behaviour policy.
· Inform the school of any changes in circumstances that may affect their child’s behaviour.
· Discuss behavioural concerns promptly with the class teacher.
· Engage in pastoral work following misbehaviour (e.g., attending behaviour intervention reviews).
· Raise any concerns about behaviour management directly with the school, maintaining a collaborative partnership.
· Participate in the life and culture of the school.
· The school will strive to maintain positive relationships with parents and carers by keeping them informed of behaviour developments and working collaboratively to address issues.

[bookmark: _Toc215839074]Clarification and Support
If you have any questions or do not understand any part of this policy, please consult either the Head Teacher, Kerry Dunbobbin, or the Behaviour Coordinator, Sophie Dowling (Assistant Head).


	Term
	Definition

	Advanced skills
	Techniques that are taught for positive behaviour management by Team Teach outside the normal 2 day training course

	ASC
	Autism Spectrum Conditions – a range of conditions that is routed in neural differences from the general population

	Behaviour 
	A reaction to stimulus exhibited by anyone

	Behaviour for Learning
	Behaviour that allows a person to be able to learn to the maximum of their potential

	Behaviour Review Group
	A group that meets in School once a term to discuss behaviour of pupils across the school

	Bullying
	The planned direct harassment, singling out or discrimination of a person or group by another person or group, which may take the form of non-verbal, verbal, emotional or physical actions.

	Critical friend 
	A Team Teach term for somebody who advise or take over from the person who is dealing with crisis behaviour

	Communication
	How we interact with each other, this can verbal or non verbal

	Children’s Services
	The over arching service provided by the local authority to include health, education and social care

	Crisis behaviour 
	When a person’s behaviour becomes reactive not proactive, this will appear as if the person in crisis is not able to rationally govern their behaviour

	Debriefing, repair and reflection
	The process that people involved with crisis behaviour should go through before their behaviour ca fully return to normal

	Health
	The part of Children’s services that deal with a person’s medical well being

	Holistic
	Looking at a whole person, not just one part of them in isolation

	Individual Education Plan
	A personalised plan that School has which focuses on targeted outcomes for each pupil and is reviewed every term 

	Minimal discomfort
	In some physical intervention strategies, some discomfort may be felt by the individual in order to help them become safe

	Negative and positive behaviour 
	Behaviour that either stops an individual from learning or encourages an individual to learn

	Positive behaviour reinforcement 
	A strategy which rewards positive behaviour

	Positive handling plan 
	A plan which sets out how to deal with an individual who’s behaviour consistently stops them and or others from learning

	P25 Form
	A form which must be completed each time an injury / assault happens

	Reasonable
	Proportionate to the circumstances it was intended to prevent in relation to the context in which the action was applied. 

	Restrictive physical intervention
	Where an individual is physically restrained – within this School this intervention must follow Team Teach Guidelines

	Restraint
	The positive application of force by staff, in order to overcome rigorous resistance; completely by directing, deciding and controlling a person’s free movement. The purpose of its application should be to safeguard the person, other people or prevent significant damage to property

	Risk Assessment
	An assessment that should take place to understand risks involved (in this case) where a risk to an individual or others is likely to occur through behaviour

	Sensory regulation
	A process or activity that allows individuals to regulate the control of sensory stimulation from the wider world.

	Safeguarding
	The overriding principle of positive handling that the best interest of the child or vulnerable adult take precedence over every other consideration

	Seclusion
	Where a child is placed alone in a room or area from which they cannot leave freely—will only occur in exceptional emergency situations where there is an immediate risk to safety. Any use must be:
· authorised by a senior leader
· supervised at all times
· for the shortest time possible
· recorded on CPOMS as a significant incident
· followed by debrief and parental notification
The school does not use unsupervised seclusion at any time.

	Social Care
	The department of Children’s Services that deals with the social welfare of individuals

	Team Teach
	An approach to working with behavioural intervention that also includes techniques to be used when individuals are in crisis behaviour

	Time Out 
	A relatively short time away from peers or a situation that is leading the pupil towards crisis behaviour, staff remain with the pupil, the pupil will return to their teaching group relatively quickly – if this is a strategy that used regularly then this should be planned and agreed as part of the positive handling plan.

	Senior Management Team
	The team of heads of lower school, upper school, Post 16, deputy head teacher and head teacher

	Social and Emotional Aspects of Learning (SEAL)
	A scheme of work that is taught in School through all subjects to enable students to understand their learning in terms of social and emotional interactions

	Withdrawal/Time Out
	Is supervised, supportive and used as a de-escalation strategy; the child remains free to leave.
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Appendix  – Behaviour effecting learning flow charts
Flow chart for reporting significant disruptive behaviour at James Rennie

Ensure staff and pupils (where appropriate) have an avenue to debrief and discuss emotional feelings associated with the incident 
No
Yes 
Office inform parents / guardians of pupil 
Record on P25 form, seek medical advice from School nurse 
Did an injury occur to either staff or pupil? 
No record in incident book  
Record on CPOMs 
Yes 
Was physical intervention necessary? 
Disruption involves physical interaction 
Other significant disruption that disrupts learning 
Make decision about whether parents should be informed in conjunction with Headteacher 
Inform class team & record behaviour as appropriate
Verbal disruption
Significant behaviour that disrupts learning

















Complete physical intervention section on CPOMs 












Decision to be made over further action including referrals, review of Positive Handling plan, fixed term exclusion 










Flow chart for dealing with significant behaviour which disrupt learning over time





New student with previous history   of behavioural incidents
Single serious and significant behavioural incident
6 reported behavioural incidents in 6 week period
Obvious disruptive pattern emerging 








Class teacher to write Positive Handling plan



Consider referral and or seek advice from  outside agencies such as;

GP
Psychology services
Social care team
Mental health team
Community behaviour team
Multi-agency meeting
IPBS service




Inform parents / guardians of plan





Present Positive Handling plan at annual review






Discuss Positive Handling plan at Behaviour Group meeting





Review plan every half term














Flow chart showing how we analyse behaviour


Daily and weekly review of incident records by Head Teacher










Termly analysis of incident records by Sophie Dowling







SEL group review of incident analysis






Feedback and practice review in conjunction with staff, pupils, parents and other agencies




















[bookmark: _Toc215839075]Our Sources of Information and Guidance
Team Teach
Team Teach is a commercial organisation providing behaviour support and intervention training for staff working in Children’s and Adult Services, as well as Health Care Trusts. The training combines both theory and practical skills, emphasizing the importance of staff using restraint only when necessary rather than applying it indiscriminately. It includes a risk assessment framework to help select physical interventions that ensure the safety of both service users and staff. Team Teach also provides best-practice documentation to support these approaches.
Since 1997, over 3,500 accredited tutors employed by various organisations have delivered Team Teach training to approximately 500,000 individuals across the UK. Courses range from 6 to 12 hours in duration.
At our school, it is a priority that all teaching and administrative staff complete at least Level 1 Team Teach training and adhere strictly to its guidelines. Every course participant receives a comprehensive training manual, and certification is emailed to them and held on file by the school.
For more information, visit: Team Teach

Additional Key Organisations and Resources
· BILD (British Institute of Learning Disabilities)
Working to improve the lives of people in the UK with learning disabilities.
www.bild.org.uk
· NASEN (National Association for Special Educational Needs)
Promotes education, training, and development for individuals with special and additional support needs.
www.nasen.org.uk

[bookmark: _Toc215839076]Safeguarding and Supporting Pupils
· Cumburland Safeguarding Hub / Westmoorland and Furness Safeguarding hub
Cumbria Safeguarding Children Partnership | Cumbria Safeguarding Children Partnership
· Mental Health Support for Children and Young People
www.mentalhealth.org.uk/a-to-z/c/children-and-young-people
· NSPCC – Preventing Abuse and Domestic Abuse
www.nspcc.org.uk/preventing-abuse/child-abuse-and-neglect/domestic-abuse/
· Autism Spectrum Condition (ASC) Support
www.autism.org.uk/about/behaviour.aspx

[bookmark: _Toc215839077]Other Important School Policies
These policies are available on our school website:
· Autism Policy
https://jamesrennie.cumbria.sch.uk/download/autistic-spectrum-conditions-asc-policy/
· Safeguarding Policies (including Whistleblowing and Complaints)
https://jamesrennie.cumbria.sch.uk/download/safeguarding-child-protection-policy-eden-academy-trust/
· Behaviour Principles
https://jamesrennie.cumbria.sch.uk/download/behaviour-principles-policy/
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