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Before writing this policy, consideration was given to Best Practice outlined in the CDI Careers Guidance in Schools and Colleges and The SEND Gatsby Benchmark Toolkit. This policy aims to give clear commitment to a framework for Careers, Education, Information, Advice and Guidance (CEIAG) in Key stage 3, 4 and 5 and build on the goals set in Early Years, Key Stage 1 and Key Stage 2.
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1. Introduction – Careers as Preparation for life: 
At James Rennie School, we place the young person at the centre of all learning and social experiences. Careers Education, Information, Advice and Guidance (CEIAG) is an essential part of this commitment and is rooted in our golden thread: Preparation for Life.
The work we do around careers aims to raise aspirations, promote equality of opportunity and develop confidence and self-belief. For our pupils — many of whom have complex medical and/or learning difficulties — preparation for adulthood is highly personalised. Careers education is not solely about employment; it is about equipping each young person with the skills, knowledge and experiences needed to manage their own future to the very best of their ability.
We recognise the importance of preparing pupils for life beyond James Rennie School and for successful transition into further education, apprenticeships, supported internships, employment, voluntary work or bespoke post-19 pathways. Our aim is to provide a high-quality, progressive careers programme that supports pupils to understand the opportunities available to them and to develop the independence, resilience and work-related skills appropriate to their interests, strengths and needs.
Through a carefully sequenced careers and enterprise programme — beginning in Early Years and developing through to Sixth Form — pupils learn about the demands, opportunities, responsibilities and experiences of life beyond school. We place a high value on developing strong links with the local community, employers and education providers in Carlisle and the wider Cumbria area. These partnerships allow us to create realistic, meaningful learning opportunities that enhance social inclusion, interpersonal skills and economic wellbeing, while recognising the unique potential of every learner.
Our careers provision is guided by the Gatsby Benchmarks (2020 refresh) and informed by the Career Development Institute (CDI) Framework. While these frameworks provide structure and ambition, we adapt and differentiate our approach to reflect the broad and complex additional needs of our pupils. This ensures that our careers programme is independent, impartial, developmentally appropriate and fully aligned with each pupil’s Education, Health and Care Plan (EHCP) and Preparation for Adulthood outcomes.
At James Rennie School, careers education connects learning to the future. It helps every young person begin to answer the question:
“What does a good life look like for me?”






2. Statutory Guidance: 

James Rennie School recognises its statutory duties to provide careers education and guidance in line with current legislation. The Education (Careers Guidance in Schools) Act 2022, which updates Section 42A of the Education Act 1997, sets out a clear expectation that all pupils receive independent and impartial careers advice.
Our commitment is that every registered pupil in Years 7–11 will have access to careers guidance that is unbiased and in their best interests. This guidance covers the full range of education, training and employment pathways, ensuring that pupils are supported to make informed choices about their future. It is designed to motivate, raise aspirations, challenge stereotypes, and broaden horizons, helping each young person to build the knowledge and skills they need to navigate the next stage of their learning and life successfully.
We also ensure that education and training providers have opportunities to access pupils in Years 7–11, in line with statutory guidance, so that they can share information about approved technical qualifications, apprenticeships, and other post-16 opportunities. The manner in which providers are given access is clearly outlined in this policy and is published to maintain transparency and equity for all pupils.
Our careers provision is guided by the Gatsby Benchmarks (see Appendix 1), which provide a framework to develop a progressive and coherent programme from Early Years through Sixth Form. By linking learning to real-life futures, the programme supports social mobility, fosters confidence, and enables pupils — including those with special educational needs and disabilities — to explore meaningful and aspirational pathways.
At James Rennie School, CEIAG is dynamic and continuously evaluated. We regularly review and improve the programme, drawing on feedback from staff, external stakeholders such as our School Improvement Partner, and inspection bodies including Ofsted. This ensures that careers education remains responsive, relevant, and personalised, providing every pupil with the preparation and guidance they need to move forward with

3. Aims and purpose
At James Rennie School, our careers and employability programme is designed to put each pupil at the centre of their own journey, supporting them to prepare for life beyond school with confidence, independence and purpose. Careers education is about more than employment; it is about developing the whole person, recognising each pupil’s strengths, interests and aspirations, and providing experiences that build skills for life.
The aims of our programme are to:
· Prepare pupils for meaningful transitions beyond James Rennie School, whether that be further education, apprenticeships, supported employment, community placements, or bespoke post-19 provision.
· Support pupils to make informed decisions about their future that are appropriate to their needs, abilities, and aspirations.
· Provide a wide range of experiences that develop social skills, communication, resilience, independence, and confidence.
· Foster self-worth and personal wellbeing, helping pupils understand their value and potential.
· Inspire and motivate pupils to develop themselves as individuals and to live as independently as possible.
· Promote understanding of work, enterprise, the local economy, and their role in the wider community.
· Enhance employability through practical, safe, and meaningful work-related learning experiences.
· Provide well-considered work placements that match pupils’ skills with employer needs, maximising the potential for future sustained employment.
· Educate employers, partners and the local community about inclusive practice and the capabilities of people with learning disabilities.
Across all Key Stages, from Early Years to Sixth Form, the programme is personalised and responsive to the needs of pre-formal, semi-formal, and formal learners. It draws on the Gatsby Benchmarks, the CDI framework, and Preparation for Adulthood outcomes to ensure that every pupil develops the knowledge, skills, and confidence needed to move forward successfully.
Through this approach, careers education at James Rennie School not only opens doors to opportunities, but also equips our pupils to take ownership of their futures and participate fully and meaningfully in their communities.

4. Subject Leadership 

The strategic leadership of Careers and Employability at James Rennie School is led by Oliver Wilson, Assistant Head Teacher, who is responsible for ensuring that the careers programme is ambitious, personalised, and aligned with the Gatsby Benchmarks, the CDI Framework, and Preparation for Adulthood outcomes.
He is supported by a dedicated team who work across all key stages to deliver a coherent, progressive, and inclusive programme:
· Anita Matwiejczyk – Sixth Form Teacher, supporting post-16 careers and transition planning.
· Emily Fisher – Lower School Teacher, embedding early careers awareness and work-related learning across pre-formal and semi-formal pathways.
· Carol Hull – Senior Teaching Assistant, coordinating practical experiences, community links, and vocational profiling.
Together, this team ensures that all pupils, regardless of their pathway, receive a personalised and meaningful careers experience. They work closely with teachers, parents, external providers, and local employers to make sure that learning is relevant, aspirational, and accessible.
The Careers Leadership team is also responsible for:
· Monitoring and evaluating careers provision against the Gatsby Benchmarks using Compass+.
· Developing employer and community partnerships to provide meaningful experiences.
· Coordinating work placements and offsite learning opportunities.
· Supporting staff to embed careers across the curriculum and within EHCP and Preparation for Adulthood planning.
· Reporting progress and impact to the Senior Leadership Team and Trust.
This leadership structure ensures that careers education at James Rennie School is cohesive, high-quality, and responsive to the needs of every pupil, from Early Years through to Sixth Form.

5. Student Entitlement

At James Rennie School, Careers Education, Information, Advice and Guidance (CEIAG) is a fundamental part of the curriculum and embedded across all key stages. We are fully committed to providing a programme that meets statutory requirements, aligns with the Gatsby Benchmarks, and supports every pupil to explore, plan, and prepare for their future.
Careers education is personalised, recognising the individual strengths, needs, and aspirations of each pupil. From Early Years through Sixth Form, pupils are supported to understand themselves, their skills, and the opportunities available to them. Learning is differentiated for pre-formal, semi-formal, and formal pathways to ensure that all pupils, regardless of communication style or learning profile, can access meaningful experiences and participate in planning for their futures.
Pupil voice is central to our approach. All pupils contribute to their Futures Plans, exploring their hopes, dreams, interests, and abilities. These plans are reviewed regularly, including at EHCP Annual Reviews, giving pupils opportunities to share their aspirations with teachers, parents, local authority representatives, Inspira careers advisors, and other professionals supporting them. This ensures that careers education is genuinely personalised and connected to each pupil’s preparation for adulthood outcomes.
Through our careers programme, pupils learn to:
· Express themselves and communicate their interests, likes, and preferences using their own methods, whether through speech, gesture, AAC systems, or other personalised communication tools.
· Recognise and celebrate their skills and strengths, understanding how these can guide future choices.
· Explore local education, training, and apprenticeship opportunities, including understanding what qualifications or skills they may require.
· Learn about different job roles, workplaces, and industries, connecting these to real-life experiences wherever possible.
· Develop professionalism, independence, and confidence through structured work-related learning, practical tasks, and supported work placements.
· Make informed, realistic, but aspirational choices about future courses, careers, and pathways beyond school.
· Plan for the future with guidance and support, including understanding the variety of post-16 and post-19 routes available to them.
· Build essential employability skills, including interview preparation, applications, teamwork, and personal organisation.
· Gain confidence and resilience in making choices, problem-solving, and navigating transitions.
Careers education at James Rennie School is therefore dynamic, inclusive, and progressive, ensuring that all pupils, regardless of their pathway, are equipped with the knowledge, skills, and confidence to participate meaningfully in society, pursue further learning, and access opportunities that lead to purposeful and fulfilling lives.




6. Careers and Enterprise Pathway

At James Rennie School, our careers and enterprise pathway is designed to prepare pupils for life beyond school by developing their knowledge, skills, and confidence in real-life contexts. Learning opportunities are carefully sequenced across all key stages, from Early Years through Sixth Form, and are personalised to meet the needs of pre-formal, semi-formal, and formal learners.
Pupils engage in a progressive programme that supports three core areas: developing themselves through careers and enterprise education, learning about the world of work, and building the skills required to manage their own career pathways. These experiences are embedded across the curriculum and connected to pupils’ individual Futures Plans and EHCP outcomes, ensuring that learning is meaningful, relevant, and directly linked to preparation for adulthood.
Our pathway emphasises practical experience, including work-related learning, community engagement, and supported placements, allowing pupils to apply skills in authentic contexts. These experiences foster confidence, independence, social inclusion, and employability, giving every pupil the opportunity to explore careers that match their interests, abilities, and aspirations.

7. Responsibility 

Trust
The Trust ensures that James Rennie School maintains a clear and effective policy on Careers Education, Information, Advice and Guidance (CEIAG), communicated to all stakeholders. This includes:
· Ensuring the careers programme is aligned with the Gatsby Benchmarks and meets statutory requirements.
· Supporting access for a wide range of educational and training providers to pupils in Years 7–11.
· Monitoring the impact of CEIAG provision and liaising with the Headteacher to further develop the programme.
· Maintaining and strengthening links with local colleges, post-19 providers, employers, and agencies such as Inspira to broaden opportunities for pupils.
· Overseeing delivery across all key stages, including embedding careers across EYFS, Key Stage 1 and 2, and continuing to enhance provision for post-16 learners.
· Maintaining a destination database to track pupil progression after school.
· Supporting work experience placements and advising the Senior Leadership Team on strategy, resources, and benchmarking.
· Using Compass+ to monitor progress and plan improvements aligned with the Gatsby framework
                                            
Teachers	
Teachers deliver careers education through PSHE, Dimensions, functional skills, and cross-curricular links. They:
· Tailor teaching to pupils’ prior learning and individual needs.
· Contribute to EHCP reviews, ensuring careers planning is integrated with long-term goals.
· Support pupils in developing career-based targets across KS3, KS4, and KS5.
· Collaborate with the Careers Lead to implement the CEIAG programme effectively.


Students 	
Pupils actively engage in their career journey through:
· Participation in EHCP reviews and expressing their aspirations in their Student Voice.
· Developing working relationships with teachers and Careers Leads to explore opportunities and pathways.
· Receiving guidance from Inspira careers advisors and external professionals.
· Completing vocational profiling and supported work experience placements or practical workplace experiences.
· Exploring real-life employability skills, including communication, teamwork, and professional conduct.

Parent involvement	
We recognise the vital role of families in preparing pupils for adulthood. Parents are encouraged to:
· Participate in EHCP reviews and discussions about future pathways.
· Engage with transition support, including introductions to Social Services for post-19 transfers.
· Attend college open evenings, careers events, and Post-19 opportunities events with Inspira.
· Support pupils in exploring options and making informed decisions about their futures.


8. Offsite Provision and External Links

James Rennie School provides a range of supported and semi-independent offsite opportunities to prepare pupils for adulthood. These include:
· Partnerships with Carlisle College Post-16 for link courses.
· Collaboration with Prism Arts (Post-16/Post-19) to promote creativity and develop student voice.
· Small group placements at Susan’s Farm, accompanied by staff.
· Work experience opportunities in local businesses and community settings, which may vary in length and support depending on individual pupil needs. Examples include: Houghton Hall Garden Centre and Café, Walby Farm Park, MENCAP offices and shops, Fisher’s Garage, Spangles Hairdressers, Vandella Flower Shop, Cornerstone Café, and Carlisle United in the Community.
All placements are designed to provide meaningful, practical experiences, promoting independence, confidence, and employability skills in a safe and supportive environment.



9. Provider Access

James Rennie School is committed to ensuring that all pupils have meaningful access to information about education, training, and career opportunities. This section outlines the arrangements for managing access by external providers and complies with the school’s legal obligations under Section 42B of the Education Act 1997.
All pupils in Years 7–13 have the right to receive clear, impartial, and relevant information about the full range of post-school options, including academic courses, technical qualifications, and apprenticeships. This forms an essential part of our careers programme, which is carefully designed to support pupils’ individual Futures Plans, aspirations, and EHCP outcomes.
Pupils are entitled to:
· Explore a broad spectrum of educational and training pathways at key transition points, including technical and vocational routes.
· Engage directly with a variety of local and national providers through assemblies, taster sessions, options events, group discussions, and practical demonstrations.
· Understand the processes and requirements for applying to both academic and technical courses, enabling them to make informed and realistic choices.
· Experience personalised support to interpret and act on the information provided, recognising the unique learning styles, communication needs, and abilities of pre-formal, semi-formal, and formal learners.
The school works closely with all approved providers to identify the most appropriate and effective ways to share information, ensuring sessions are accessible, inclusive, and meaningful for every pupil. Providers are supported to tailor their engagement to pupils’ individual needs, interests, and abilities, with staff facilitating communication, participation, and understanding throughout.
Guidance for providers on how to request access to pupils and parents is set out in Appendix 3 – Provider Access Protocol. All engagements are monitored to ensure quality, relevance, and alignment with the school’s broader Careers and Employability Programme.
By ensuring equitable and consistent access to a wide range of providers, James Rennie School empowers pupils to explore opportunities, broaden aspirations, and confidently plan for life beyond school.
10. Monitoring, Evaluation and Review

The effectiveness of the Careers programme is reviewed continuously to ensure high-quality provision that meets pupils’ needs and statutory requirements. The Headteacher, in collaboration with the Careers Lead and Senior Leadership Team, ensures:
· CEIAG activities and events are monitored and supported.
· Regular reporting on progress and outcomes to the Senior Leadership Team.
· Use of Compass+ to track progress against the Gatsby Benchmarks termly.
· Annual review of pupil outcomes, including EHCP “Preparing for Adulthood” targets from Year 7 upwards.
· Tracking of post-school destinations, including NEET figures, benchmarked against national and local data.
· Periodic external evaluation, including feedback from School Improvement Partners and Ofsted inspections.
The Trust reviews this policy every three years, ensuring it remains up-to-date and aligned with legislation, guidance, and best practice.





11. Risk Management 

Risk assessments are conducted for all work placements and offsite learning experiences. Expectations regarding safety, dress code, routines, and specific requirements are clearly communicated to pupils, staff, and employers prior to placements. All experiences are designed to balance independence with safety, supporting meaningful participation while minimising risk.


 Reference Material: 
To support the implementation, monitoring and evaluation of this policy, the following up‑to‑date and trusted resources are used:
Careers Guidance & Statutory Framework
· Statutory guidance – Careers guidance and access for education and training providers: Government guidance for schools on careers education and provider access, updated May 2025. Careers guidance and access for education and training providers (GOV.UK)
Benchmarks, Toolkits & Professional Standards
· Gatsby Benchmarks – The Next Chapter for Careers Guidance: The foundational benchmarks for world‑class careers provision. Gatsby Benchmarks – Good Career Guidance (Gatsby Education)
· SEND Gatsby Benchmark Toolkit & Resources: Practical tools to interpret Gatsby Benchmarks for special schools and specialist settings (via the Careers & Enterprise Company’s resource directory). Careers guidance in Schools and Colleges – CEC Resource Directory
· Career Development Institute (CDI) Framework: Professional framework for careers education and development, aligned to Gatsby and Quality in Careers Standard. CDI Framework – Career Development Institute
· Quality in Careers Standard: National quality award aligned with Gatsby Benchmarks for CEIAG provision. Quality in Careers Standard – CDI
Support, Planning & Evaluation Tools
· Compass+ and Benchmarking Tools: Free digital tools to evaluate and track careers provision against the Gatsby Benchmarks. (Available via the CEC Resource Directory) Getting started guide – CEC Resource Directory
· Careers Hubs Support: Information on careers hub support for schools working towards Gatsby Benchmark achievement. Careers hubs guidance (GOV.UK)



Appendix 1 - Gatsby Benchmarks

The SEND Gatsby Benchmarks provide a practical way of structuring and evaluating careers learning. They cover:
1. A stable careers programme
A clear, well‑planned programme that runs from Early Years through Sixth Form, aligned to Preparation for Life and EHCP outcomes.
2. Learning from career and labour market information
Pupils access up‑to‑date information about local opportunities, training routes, qualifications and employment trends.
3. Addressing the needs of each pupil
Careers activities are personalised to reflect individual strengths, needs, aspirations and communication styles.
4. Linking curriculum learning to careers
Careers learning is embedded across the curriculum and related to real‑life contexts.
5. Encounters with employers and employees
Pupils engage with a range of employers and workplace role models in accessible and meaningful ways.
6. Experiences of workplaces
Pupils have planned opportunities to experience workplaces, including supported placements where appropriate.
7. Encounters with further and higher education
From local colleges to specialist providers, pupils learn about the options available post‑16 and post‑19.
8. Personal guidance
Pupils receive independent and impartial careers advice suited to their personal needs and aspirations.
Using these benchmarks helps us to fulfil Ofsted’s expectations for careers provision that:
· Offers impartial and unbiased careers advice,
· Provides pupils with meaningful experience of work, and
· Ensures contact with employers and education providers so pupils can make informed, aspirational choices.
[bookmark: _Toc222913262][bookmark: _Toc222913345]Useful Career Guidance Resources
The following trusted reference materials support the design, evaluation and improvement of our careers programme:
Statutory and Guidance Documents
· Careers guidance and access for education and training providers – Government statutory guidance on careers education and provider access duties.
https://www.gov.uk/government/publications/careers-guidance-and-access-for-education-and-training-providers
Benchmarks and Professional Frameworks
· Gatsby Benchmarks – Good Career Guidance – The core benchmarks for high‑quality careers provision.
https://www.gatsby.org.uk/education/careers-guidance
· SEND Gatsby Benchmark Toolkit & Resources – SEND‑specific toolkit and resources for schools.
https://resources.careersandenterprise.co.uk/resources/careers-guidance-in-schools-and-colleges
· Career Development Institute (CDI) Framework – Professional framework informing careers education and practice.
https://www.thecdi.net/resources/cdi-framework
Self‑Evaluation and Improvement Tools
· Compass+ – Digital tool to assess and track progress against the Gatsby Benchmarks.
https://resources.careersandenterprise.co.uk/supporting-schools-colleges/compass?
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Appendix 2
At James Rennie School, the development of employability skills and career readiness is a continuous journey, embedded from Early Years through Post‑16. Our approach combines personalised learning, functional skills, social communication, and real-world experiences, ensuring that pupils with complex needs develop the confidence, independence, and practical skills to participate fully in work and community life. Learning is progressive, revisited, and applied across contexts, in line with the SEND Gatsby Benchmarks and our Preparation for Life curriculum philosophy.
[image: ]
	
	Autumn
	Spring
	Summer 

	Key Stage 3 – Building the Foundation Skills 
	This stage focuses on developing the foundational “building blocks” required for later work experience and life skills. Learning is incremental and personalised, supporting each pupil’s communication, social, emotional, and functional skills. These building blocks are revisited and applied across the curriculum, ensuring that learning is both linear and broad, allowing pupils to generalise skills across multiple contexts. They are the foundation for later work experience and community engagement.
[bookmark: _Toc222913263][bookmark: _Toc222913346]Core Skills Developed
Key Stage 3 focuses on developing skills that support both daily life and future employment opportunities. These include, but are not limited to:
· Social communication – starting with 1:1 interactions with a trusted adult, moving to small group and whole-class communication, and eventually applying these skills within the wider school and community.
· Social behaviour and interaction – understanding routines, following instructions, managing emotions, and developing positive relationships.
· Functional English and Mathematics – practical literacy and numeracy skills applied in real-life contexts, such as reading timetables, following instructions, and managing money.
· Personal safety and self-awareness – recognising risks, understanding rules, and developing independence in controlled environments.
[bookmark: _Toc222913264][bookmark: _Toc222913347]Application and Progression
· Learning in small steps: Pupils engage in tasks such as washing dishes, distributing equipment, collecting resources, and supporting classroom routines. These tasks are taught explicitly, then gradually extended to independent responsibility, fostering confidence and self-management.
· Real-world transfer: Functional skills are embedded in meaningful contexts. For example, pupils may learn about money by purchasing snacks in school and then transferring that skill to local shops, building understanding even if full mastery is not yet achieved.
· Social communication in context: Pupils are supported to generalise communication skills from 1:1 to group settings, encouraging interaction, collaboration, and independence.
· Integration with sensory and emotional support: For pupils with complex needs, sensory regulation and emotional wellbeing are incorporated to create the confidence and readiness needed to engage successfully in learning and work-related activities.
[bookmark: _Toc222913265][bookmark: _Toc222913348]Progression Towards Key Stage 4 & Post-16
Key Stage 3 lays the groundwork for Key Stage 4 and Post-16, ensuring that pupils can:
· Participate in internal and external work experiences
· Apply foundational skills in real-world and vocational contexts
· Develop the independence, resilience, and self-awareness needed for adult life
Through this approach, pupils gain confidence, competence, and a sense of purpose, with learning that is personalised, purposeful, and transferable, fully aligned with Preparation for Life, our curriculum philosophy, and the SEND Gatsby Benchmarks.


	Key Stage 4 - Developing Independence, Flexibility, and Work Readiness
	At Key Stage 4, pupils build on the foundations established in Key Stage 3, continuing to develop the skills, knowledge, and confidence needed for work experience, Post-16 education, and adult life. Learning is incremental, personalised, and applied in meaningful contexts, allowing pupils to transfer skills from school to the wider community.
[bookmark: _Toc222913266][bookmark: _Toc222913349]Key Skills and Experiences
Pupils at this stage focus on:
· Flexibility and resilience – developing the ability to cope with change, adapt to new routines, and respond positively to unexpected situations.
· Problem-solving and planning – learning to anticipate challenges, make decisions when resources or time are limited, and adjust plans when circumstances change.
· Social and workplace readiness – applying communication, collaboration, and professional behaviours in real-life settings.
[bookmark: _Toc222913267][bookmark: _Toc222913350]Practical Application
Time is invested in transferring skills into real-world environments:
· Community and workplace visits – pupils explore a range of local workplaces, such as hotels, garages, emergency services, and offices, to understand different job roles, routines, and expectations.
· Internal work placements – opportunities within the school, including kitchen, maintenance, office, and nursery roles, allow pupils to practice tasks with increasing independence.
· External work placements – selected pupils attend local farms, shops, or other community settings, supported as needed, to experience authentic workplace responsibilities.
[bookmark: _Toc222913268][bookmark: _Toc222913351]Transition Preparation
All pupils moving into Post-16 provision participate in a Fresher’s Week during the final term, providing structured support for transition, familiarity with new routines, and confidence in navigating a Post-16 environment.
Through Key Stage 4, pupils develop resilience, adaptability, and practical skills, ensuring they are prepared for the next stage of their learning journey. This stage emphasises independence, transferable life skills, and work readiness, fully aligned with James Rennie School’s Preparation for Life curriculum, personalised learning approach, and SEND Gatsby Benchmarks.


	Post 16 – Independence, Enterprise and Work place read
	In Post-16, pupils continue to build on the foundations developed in Key Stages 3 and 4, focusing on preparing for adulthood, independence, and meaningful engagement in work and community life. Learning is highly personalised and applied across academic, vocational, social, and practical contexts to support each young person’s aspirations, strengths, and potential.
[bookmark: _Toc222913269][bookmark: _Toc222913352]Enterprise and Employability
· Pupils engage in enterprise projects throughout the year, developing skills in problem-solving, planning, teamwork, and practical financial awareness.
· Employability and work-readiness courses provide structured opportunities to practice professional behaviours, workplace communication, self-presentation, and organisational skills.
[bookmark: _Toc222913270][bookmark: _Toc222913353]Workplace Readiness for All Abilities
· Not all pupils will be able to take on paid employment, but all pupils benefit from learning to navigate and engage safely in work-related environments.
· Skills range from awareness and recognition of safe strangers or helpful staff in public spaces, such as supermarkets or medical settings, through to practical experience of workplace routines and responsibilities.
· Internal and supported external placements, short taster sessions, and community-based experiences allow pupils to apply their functional, social, and communication skills in real-world contexts, tailored to their individual abilities and EHCP outcomes.
[bookmark: _Toc222913271][bookmark: _Toc222913354]Vocational and Practical Learning
· Pupils access vocational studies including woodwork, horticulture, hair and beauty, home maintenance, and sensory careers, personalised to interests and potential pathways.
· A vocational profile is maintained for each pupil, documenting skills, achievements, and progress, and supporting transition planning.
· Internal and external work placements, both supported and independent, provide practical experience of workplace expectations and routines.
· Workplace visits and community experiences broaden pupils’ understanding of different roles, industries, and social interactions in employment contexts.
[bookmark: _Toc222913272][bookmark: _Toc222913355]External Partnerships and Support
· Pupils and families have access to Inspira representatives, who provide independent careers guidance and help identify pathways aligned to individual abilities and aspirations.
· Local businesses, community organisations, and advocacy groups deliver workshops, workplace sessions, and skill-building opportunities.
· Links with People First and other support networks develop pupils’ self-advocacy, independence, and confidence.
· Pupils may attend local college courses, supporting skill development and experience of mainstream post-16 learning environments.
Through Post-16, all pupils, regardless of their ability to work, are prepared to engage confidently and safely in work-related contexts, develop independence, and build transferable life skills. Learning remains highly personalised, linked to each pupil’s EHCP outcomes, and aligned with the SEND Gatsby Benchmarks, ensuring meaningful preparation for life beyond school.











 




 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Grow throughout life:
 
 
•
 
Recognise the role of adults; e.g requesting a drink from a TA, asking 
for lunch from the kitchen staff etc. Developing trusting relationships 
with adults and peers - Being aware of people who can help them –  
•
 
Finding out all about themselves and who they are – showing likes and 
dislikes, showing a preferred toy or resource to play with. 
•
 
Exploring their world through play and personal experiences. - 
Recognising the use of resources in the world around them - being 
willing to try something new.  
•
 
Recalling what they have experienced and achieved / being aware how 
they feel when they have learnt something new – e.g, Learning new 
routines and showing confidence in this e.g sitting around the screen 
for the lesson starter, knowing the use of a toy and repeating, 
repeating using cause and effect.  
•
 
Feeling positive about who they are, e.g use symbol for happy to 
recognise this feeling.  
 
Explore Possibilities
 
•
 
Discovering the jobs that help the school to run – being aware of 
people who help me, making associates with lunch time when I see a 
lunch time supervisor.  
•
 
Recognising jobs – Exploring small world resources. E.g using farm toys 
appropriately, exploring kitchen items appropriately etc.  
•
 
Identifying what the clothes and equipment that people use in their 
jobs are for – Role play, dressing up, meeting emergency service 
workers and exploring the uniform.    
•
 
Being able to identify the subjects and topics they are learning about – 
respond to marker music.  
 
Manage Career
 
•
 
Being aware that they and other people like to enjoy the work they do 
– Sharing a work space with another. 
 
•
 
 Enjoying work-based role-plays 
 
•
 
Imagining different possibilities about who they could possibly become 
– Imaginative play, taking part in role play activities. 
 
•
 
Being willing to keep going and not give up – E.g problem solving the 
use of an unfamiliar toy. 
 
•
 
Exploring whether characters in stories made decisions in a good way – 
Show anticipation for actions in a familiar and repetitive story. 
 
 

 
 
Create Opportunity
 
•
 
Inventing imaginary jobs – Playing with toys in preferred way. 
 
•
 
Being aware that other people can help them meet their needs – 
showing trust in the adults who regularly support with care, including 
feeding / toileting etc. 
 
•
 
 Recognising when they have achieved something for themselves – 
During cause and effect activities, respond positively to the outcome. 
E.g smiling when making sounds on the key board, using a switch to 
create light and looking towards the light. 
 
•
 
Developing the ability to participate in social play involving imagined 
workplaces
 
•
 
Being able to carry out a delegated task – Continuous provision 
activities. 
 
Balance Life and work
 
•
 
Recognising when they have done something to help others – 
Responding positively to praise when sharing a toy or taking turns. 
 
•
 
Being able to distinguish between work and rest – Showing an 
awareness of being tired, using rest time if needed. 
 
•
 
Being aware of health and safety rules at school – Respond to staff 
guidance in a variety of situations to help stay safe. Including following 
staff guidance when the fire alarm is sounded. 
 
•
 
Exploring going to work and coming home again – Being familiar with 
going to school routine and going home routine. 
 
 
See the big picture
 
•
 
Listen to and become familiar with stories linked to work – e.g farms.  
•
 
Have experiences with different employers, including the emergency 
services, animal care.  
 

 	










                                  

 
 

 
 
 
 
 
 
 	 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
G
row throughout life:
 
•
 
To identify who can help – Alongside the SoSafe model. Being confident 
to request help – e.g using communication aid, symbols or sign to make 
needs known. Student may sign toilet to a member of staff. Student 
may lead an adult by their hand towards a desired location.  
•
 
Recognising their successes in learning – Showing a positive response 
to an outcome. E.g if a student uses a switch to answer a question and 
the response is a cheer, student will recognise this is positive. Student 
may respond positively to praise from an adult.  
•
 
Being willing to challenge themselves – showing some level of 
resilience, accept support from an adult, respond to using dots and 
timers during work activities.  
•
 
Exploring what they have experienced and achieved – Reflecting on 
prior knowledge, repeating something e.g if they have formed the 
letters for their name, are they able to do this again the following?  
•
 
Feeling positive about people whose identities and backgrounds are 
different to theirs -  forming friendships or trusting relationships with 
those around them.  
•
 
To recognise positive things about self. 
Explore Possibilities
 
•
 
Exploring what people do whose jobs involve caring for children and 
keeping them safe – Knowing who can help them within the school 
environment. Recognising some community workers who help us e.g At 
least 1 meaningful encounter with an employer – public services. Who 
can help? In line with SoSafe.
  
•
 
Being able to give examples of jobs in different sectors -  Access the 
community, have encounters and experiences (Shop assistants, waiters 
etc.) Be aware of the different local businesses and the products and 
services offered.   
•
 
Being able to explain their views about similarities and differences 
between jobs – Playing different role play jobs, recognising uniform or 
equipment for a certain job. E.g Selecting the resources for “doctor” 
from a selection or 2 or more.  
•
 
Learn about different jobs through curriculum – links within lessons.  
•
 
Investigating similarities and differences between men’s and women’s 
work clothes  
Where appropriate, to give student voice as part of their own EHCP; e.g 
person centred planning. -Recognise strengths, areas of need, likes, dislikes, 
preferences, future hopes and dreams and education through the process of 
writing a futures plan. Which will support the students voice within the 
EHCP. – Staff to adapt using symbols, pictures, videos. Students to respond 
in preferred method of communication 
 
Manage Career
 
•
 
Recognising that they and other people like to choose the work they do 
– making choices between two or more. E.g when painting, choose the 
colour of paint.  
•
 
Looking forward to what they are going to learn next – responding to 
marker music, responding to familiar stories etc.  
•
 
Describing a goal or target they are working towards – Showing some 
awareness of the task they are doing. 
•
 
Being proactive about trying different approaches to solving challenges 
– show resilience if something does not work at first. E.g if playing with 
a new toy, try different ways before giving up.  
•
 
Recognising that decisions can have unexpected consequences – Start 
to show aware of danger and class expectations. 


 
 
Create Opportunity
 
•
 
Being able to describe what their needs are – show an awareness of 
help needed. E.g if walking up the stairs, show an awareness that they 
are not steady and reach out for adult guidance. 
 
•
 
Being aware of how to communicate with co-workers and customers in 
work settings – To work and play alongside others, learning to share 
space and resources - playing role play with another in an appropriate 
way. Use some appropriate communication (personalised to individual 
communication method).  
•
 
Being able to make a positive contribution in group play or teamwork 
based on a business activity – Having a part in a show performance e.g 
Harvest / Christmas. E.g singing and signing. 
 
•
 
Thinking about questions they would like to ask a visitor about their 
job. – Respond appropriately to a visitor. E.g Show some awareness of 
the job role. Differentiated for individuals. 
 
•
 
Choosing what they want to achieve and the way they go about it – 
What do they want to learn to be more independent, what do they 
want to do for their education, is there something they want to do that 
they don’t already do. 
 
 
Balance Life and work
 
•
 
Recognising the contribution they make to the work that is done in the 
home – knowing about some life skills – identifying what they see 
parents doing in the home. 
 
•
 
Being aware of what volunteers do and how they can be a volunteer – 
meeting a volunteer, doing some simple volunteering tasks such as 
giving to the needy at harvest festival. 
 
•
 
Exploring the rewards they would like to get from paid work – 
identifying the things they like to do which cost money, ie Ipad 
 
•
 
Being aware that overwork is harmful to people’s health – knowing 
why we need rest and sleep. 
 
•
 
Recognising how they can help keep themselves safe at school – 
recognising dangers, following routines, knowing what to do and where 
to go if the fire alarm is sounded. 
 
•
 
Exploring what happens in the first few days when people start work – 
When first joining a new class, ice breakers and getting to know one 
another. 
 
•
 
Being aware that they and others can play a part in helping to ensure 
that people are treated well at work – understanding and modelling 
being kind to others. 
 
•
 
Being aware of how money can be earned – Playing shops, cafes etc – 
role play. 
 
See the big picture
 
•
 
Being aware of how work is portrayed differently in different stories – 
identifying good characters and bad characters. E.g Watching and 
responding to a pantomime. Link stories to STEM activities. One STEM 
session per year. 
 
•
 
 Recognising that the way that work is shown is not always 
accurate/reliable – having at least one encounter with an employer. 
 
•
 
Exploring how resources can help aid work. 
 
•
 
• Exploring the jobs that people do to help each other
 
•
 
To engage with staff and students in different key stages – being aware 
of adults and peers who are in future stages at school (shared time in 
the lunch hall, engage in the assemblies of other key stage groups, play 
in the playground with others).  
•
 
To recognise things they may do when moving to another key stage, 
say what they would like to try.  

 
 
 
 
 
 

 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Grow throughout life:
 
 
•
 
Being aware of the sources of help and support available and 
responding positively to feedback. – Recognise who can help with 
different activities. 
 
•
 
Being aware that learning, skills and qualifications are important for 
career – meeting at least 3 employers to discuss job experience 
 
•
 
Being willing to challenge themselves and try new things.
 
•
 
 Recording achievements – Person centred journey files.
 
•
 
Being aware of heritage, identity and values. – Through PSHE / RE
 
Explore Possibilities
 
 
• Being aware of the range of possible jobs – at least 3 employer encounters.  
• Identifying common sources of information about the labour market and the 
education system – look at the local offer, including sixth form at Sandside, local 
offer for colleges (Currently Beaumont Barrow and Furness). 
 • Being aware of the main learning pathways (e.g. university, college and 
apprenticeships) – Meet with providers (Project search, BAE systems)  
• Being aware that many jobs require learning, skills and minimum qualifications 
–  Students to recognise the path needed to reach goals, including qualifications. 
Looking at alternative options if necessary. Understanding it is good to have 
more than one plan for the future.  
• Being aware of the range of different sectors and organisations where they can 
work – Visit businesses to explore the different jobs within one organisation 
(
Hotels having catering, hospitality, admin etc).  
• Being aware of the range of ways that organisations undertake recruitment and 
selection – meet an employer to carry out a mock interview. 
 
 
Manage Career
 
• 
Being aware that career describes their journey through life, learning and work 
– Students will plan a path of how “their” journey will look. Students will work on 
ASDAN My Independence.  
 • Looking forward to the future -  Students will develop a futures plan aand 
recognise areas they would like to develop and skills they identify as needing to 
improve in order to develop their independence. 
• Imagining a range of possibilities for themselves in their career – At least 3 
encounters with employers through visits, talks, careers fairs, STEM activity days.  
• Being aware that different jobs and careers bring different challenges and 
rewards – Meet different employers to find out what they like about their job.  
• Managing the transition into secondary school – Students will be aware of 
some of the options, Sandside Sixth Form, George Hastwell Sixth Form, 
Beaumont, Furness College. Students will be supported with transitioning from 
KS3 & 4 to Sixth Form. 
• Learning from setbacks and challenges – Understanding realistic options, 
recognising that if you are not ready to be a footballer for a career, you could still 
go to football club.  

Create Opportunity
 
Developing friendships and relationships with others – Students will learn 
appropriate relationships through the SOSAFE model, PSHE curriculum topics and 
ASDAN My Independence.  
•Being aware that it is important to take initiative in their learning and life – 
developing independence, golden thread throughout all of the learning. BLQ to
allow students to be independent thinkers.
• Being aware that building a career will require them to be imaginative and 
flexible – Skills builder to work on problem solving and other skills based targets.
• Developing the ability to communicate their needs and wants – EHCP individual
communication and Interaction targets, skills builder speaking and listening,
creating opportunity for choice making.
• Being able to identify a role model and being aware of the value of leadership – 
opportunity for school council, sports leader, class jobs.
• Being aware of the concept of entrepreneurialism and self-employment – At
least STEM activity per year, enterprise tasks linked to events such as Christmas
and Summer Fairs. Employment within My Independence ASDAN.
Balance Life and work
 
• Being aware of the concept of work-life balance – Learn about balancing things
with leisure activities. Futures plans, offering clubs.
• Being aware that physical and mental wellbeing are important – Through PSHE
covering mental wellbeing, Barnardo’s for those identifying as needing the
additional support, golden thread of support.
• Being aware of money and that individuals and families have to actively
manage their finances – Maths topics covering functional maths.
•
Being aware of the ways that they can be involved in their family and 
community – Community access opportunities throughout the KS3/4 curriculum.
Futures plans, discussion and reflections in EHCP reviews.
•
Being aware of different life stages and life roles – PSHE, leadership roles in 
school (role models), seeing their “person centred journey”.
•
Being aware of rights and responsibilities in the workplace and in society – 
rights respecting school, class responsibility, engaging with employers to explore
responsibilities.
•
recognising the injustices caused by prejudice, stereotypes and discrimination
in learning and workplaces – Assemblies, enrichment days, PSHE curriculum,
engagement with employers.

	See the big picture 
· Being aware of a range of different media, information sources and viewpoints – Computing, E-safety, English curriculum covering for an against.
· Being aware that there are trends in local and national labour markets
· Being aware that trends in technology and science have implications for career – STEM projects, Careers week activities, Engagement with BAE Systems.
· Being aware of the relationship between career and the natural environment – Group project work topics, horticulture and outdoor learning.
· Being aware of the relationship between career, community and society – Continuous opportunity for community based work.
· Being aware of the relationship between career, politics and the economy 
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Grow throughout life:
 
•
 
Actively seeking out help, support and feedback – EHCP Outcomes, blank level 
questioning, encouraging independence throughout all learning opportunities.  
•
 
Taking responsibility for their learning and aiming high – Allowing and 
supporting students to be ambitious. Giving them independent choice making, 
allowing more autonomy.  
•
 
Seeking out challenges and opportunities for development – Student 
involvement through EHCP, futures plans. Creating opportunities based on 
students individual interests. Work experience opportunities tailored to specific 
interests.  
•
 
Reflecting on and recording achievements, experiences and learning and 
communicating them to others – students will develop their person centred 
journey capturing achievements throughout their school journey. Recognise 
positives.  
•
 
planning their next steps in learning and work – futures plans, EHCP preparing 
for adulthood discussions, My Independence linked to preparation for 
adulthood pathways.  
•
 
discussing and reflecting on the impact of heritage, identity and values – PSHE / 
Citizenship work linked to respecting individuality, beliefs and identiy. Through 
expressive arts, allow students to express themselves and develop their identity. 
 
Explore 
Possibilities
 
• Developing a clear direction of travel in their career and actively pursuing this – Having 
opportunities through DofE, John Muir, Work-Experience Placement, Enterprise, College 
Visits,  
• Actively seeking out information on the labour market and education system to support 
their career – ASDAN My Independence linked to community and careers, Careers 
enrichment days, careers fairs, access to the community, visits to colleges.  
• Having a clear understanding of the learning pathways and qualifications that they will 
need to pursue their career – Students will share aspirations through futures planning 
work, they will meet with and have experiences with appropriate employers, students will 
research career routes, personalised learning to support with aspirations.  
• Actively researching and reflecting on workplaces, workplace culture and expectations – 
Opportunities to volunteer, access individual work placements, meet and interview 
employers, visits to work places, discussions and interviews with INSPIRA  
• Analysing and preparing for recruitment and selection processes – Writing CVs, ASDAN 
life skills challenges Functional Maths and English, ASDAN My Independence. 
 
Manage Career
 
• 
Being able to describe the concept of career and say what it means to them – Students to 
recognise their skills, developing CV’s, linking skills and interests to opportunities.  
• Building their confidence and optimism about their future and acting on It – Having 
encounters with employers, interviews with employers, careers fairs, college visits.  
• Actively planning, prioritising and setting targets for their future – Futures plan, student 
involvement with EHCP reviews, college visits and making informed decisions on 
preferences.  
 • Considering the risks and rewards of different pathways and career and deciding 
between them – Talking to ex students / familiar faces to find out about their experiences. 
Experience different jobs to form opinions on different types of work. Explore paid work 
and volunteers work.  
• Managing the transition into the post-16 learning context and preparing for post-18 
transitions – Visits to colleges, interactions with post 19 students, INSPIRA involvement, 
Interviews with Inspira, open evenings, careers fairs.  
• Being proactive about being resilient and learning from setbacks – Continuous / golden 
thread throughout the positive support for students throughout the full school. 
 

[bookmark: _Hlk155706289]
Create Opportunity
 
•
Building and maintaining relationships and networks within and beyond the 
school – Students futures plans, encouraging student involvement through EHCP
reviews, liaising with transition workers, providing information within reviews about
local offers and options for support. After schools’ clubs, ASDAN my
independence linked to relationships.
• Being proactive about their life, learning and career – accessing 
• Being creative and agile as they develop their career pathway – opportunity for
choice throughout school e.g choice of leisure activity, choice of performing arts
class.
• Representing themselves and others – Opportunity for group work,
presentations e.g Fellfoot park linked to John Muir, DofE presentation,
volunteering, role models for younger peers, community-based activities,
supporting school community through recycling, events.
• Acting as a leader, role model or example to others – School council,
volunteering, community involvement, work experience, John Muir, DofE, model
within after school clubs, assemblies.
• Considering entrepreneurialism and self-employment as a career pathway – 
Enterprise activities, STEM days, work activity day, enrichment activity days.
Balance Li
fe and work
 
•
 planning for the kind of balance of work and life that they want – understanding what 
they enjoy, leisure activities, reflecting on their interests in futures plans/ 
• taking action to improve their physical and mental wellbeing – ASDAN My in dependence 
links to wellbeing (social and emotional), social and emotional reflection in reviews, EHCP 
outcomes / provision, Futures plans, PSHE. 
• beginning to manage their own money and plan their finances (e.g. thinking about 
student loans) – ASDAN Lifeskills challenges linked to functional maths, community access.
• actively shaping their involvement in their family and community as part of their career 
planning – Inspira, EHCP reviews, Futures plans, MY independence, tailored transition. 
• planning for different life stages and considering the different life roles that they want to 
play – ILS curriculum – My Independence, Work Experience, Community access, Citizenship,
volunteering, ASDAN lifeskills challenges 
• being aware of their role in ensuring rights and responsibilities in the workplace and in 
society – Careers work linked My Independence, Citizenship My Independence, ASDAN 
lifeskills challenges. 
• taking action to challenge prejudice, stereotypes and discrimination in learning and 
workplaces when they encounter them – Careers linked work., school ethos, school council,
citizenship. 
See the big picture
 
evaluating different media, information sources and viewpoints and reflecting on the best 
way to get information for their career – social media, research online, facebook posters to 
seek community support / links, e-safety, inspira, EHCP meeting.  
• exploring and responding to local and national labour market trends – liaising with local 
businesses / employers, careers fairs, community access, inviting community members into 
school, school events, enrichment days, STEM days. 
• exploring and responding to trends in technology and science – STEM days, links with 
BAE systems and various curriculum offers / events. 
• exploring and responding to the relationship between career and the environment 
exploring and responding to the relationship between career, community and society, 
exploring and responding to the relationship between career, politics and the economy – 
John Muir, Citizenship (recycling), Dofe. 

Appendix 3 – Provider Access – see separate Provider Access Policy
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