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Flexibility of thought policy

This policy is written to outline the aims, principles and strategies in place for young people with an autistic spectrum condition (ASC) at James Rennie School.  The policy specifically outlines aims, principles and strategies for young people who have difficulties in the area of flexibility of thought.

This policy has an appendix explaining in more detail the impairment of rigidity/flexibility of thought.  This policy should be read in conjunction with the school’s policy on Autism.

Autism spectrum condition is a range of complex neurodevelopmental conditions, characterised by impairments in three main areas. 
•	Social interaction and understanding
•	Communication
•	Rigidity of thought or Flexibility of thought
This policy outlines how James Rennie supports individuals specifically with the impairment of flexibility of thought. 

The approach at James Rennie School is of individual personalised learning.  Throughout the schools suite of policies reference is made to ‘the individual’ where that individual is a child with ASC reference is to be made to the contents of this policy to determine the relevant educational strategies.

This Policy is set out in a number of sections
•	Description of impairment of flexibility of thought
•	What will an impairment of flexibility of thought look like?
•	What do we do at James Rennie?

An impairment of creative/imaginative concepts. 
This may include inflexibility in applying the rules that govern behaviour, difficulties in generalising concepts, recognising sequences, difficulty in understanding fiction/ characters / dreaming and inability to understand deceiving / deception. It can cause a monotropic (single attention) learning style, leading to literality and thinking in closed concepts or pictures. This often causes a fear and resistance to change. This also includes the presentation of stereotypical, repetitive and obsessional behaviours which may include self-harming behaviours.

What will impairment in Flexibility of Thought look like?

A young person with an ASC has difficulties in using their imagination to solve and predict outcomes on a day to day basis.  They have difficulties in reflecting back on their experiences and thoughts and using them to predict what may happen with a new experience. This can include the ability to engage in pretend play, role play and take part in activities which involve abstract thinking and use of the imagination.  The effect can mean pupils with autism having difficulties in predicting what could happen next or in determining what is expected. This can lead to rigidity in their learning, daily routines and rituals.  Difficulties in flexibility of thought have an impact of making meaningful choices based on their personal wishes, needs and aspirations. 

Pupils with Autism may display this impairment in some or all of the following ways:

The young person with ASC can have difficulties in the following 
•	to make sense of sequences or events
•	have rituals and routines which are sometimes limiting
•	changes to their regular routine
•	changes in their environment 
•	 new experiences
•	new environments
•	to predict what others are going to do and cannot figure out why they are doing it
•	personal organisation
•	structuring personal time
•	generalise skills
•	incidental learning and limited imitation skills
The young person with ASC can need to engage in 
•	stereotypical and repetitive body movements
•	impose routines on others
•	pay attention to ‘unusual’ details e.g. the noise of a fan in a classroom, small black mark on the picture rather than the whole picture
•	Relies on routines and set procedures
•	limited repertoire of interests
What do we do at James Rennie?

As a school we recognise that young people with ASC have difficulties in the area of rigidity/flexibility of thought.  We support the young people to develop their thinking and flexibility in line with the young person’s needs.  James Rennie School understand that structure and routine support those young people with ASC, and therefore structure and routine is provided throughout the school day and throughout all departments of the school.  
James Rennie School understands structure and routine can be provided through the environment and resources for young people with ASC.  
Classrooms are set up to provide environmental cues to support those with ASC to understand their learning world and access it in a routine way.  Classrooms have specific learning areas which are for whole group, small group or individual learning.  Where needed classes have workstations which provide a clear, quiet and separate area for young people with ASC to work independently on specific tasks.   The school recognises the need for predictability and has seating places at lunch and assembly time when a large body of the school comes together so those with ASC know what to expect.   The school supports young people with ASC to work in a range of rooms, setting and with different people to support their flexibility in their learning.  
James Rennie understands structure can be provided through the way lessons are taught.  Lessons have a structure which is supportive of the individual depending on the young person’s needs. 
Workstations are used for identified young people with ASC. These are used to promote independence and are an effective method of structuring activities.   The workstations are clearly structured with a start and finish.  The young person with ASC is taught to use the structure of the workstation, having work to complete on the left and moving it to the right in the finish area once complete. James Rennie acknowledges the necessity of the tasks used in the workstation being visually clear with a definitive start and finish. 
James Rennie School recognises that visual timetables and schedules are necessary for young people with ASC to make sense of the world around them and know what to expect from their day. These visual supports help to add routine to the day, allow the young person with ASC to predict what happens and supports changes which may occur. These visuals also support structured transitions form one place/activity to another.   The school uses a range of different visuals individualised for pupils. These include 
•	daily, half day, lesson visual timetables
•	first/then now/next boards
•	schedules for tasks e.g. washing hands
•	transition booklets/schedules for new or different activities
•	transition booklets prepared for changes to circumstance e.g. moving classrooms 
•	photographs of the place or young person in the place/doing the activity
· Visuals of which staff are in that day, for dual taught classes.

While we recognise the need for structure we are also aware that to prepare youngsters for the world beyond school and to access the world in a more flexible way, sabotage is necessary.  This is done in a planned and managed way.  A change to a visual timetable will be made with the pupils explaining the change and supporting the young person to manage their behaviour around this change.  James Rennie School also teach changes which may occur without warning and how to manage them, e.g. what to do if public transport does not arrive or if it is late. 
James Rennie School understands that young people with ASC can find it difficult to organise themselves and know when an activity is going to finish. A range of timers are used as visual supports to indicate and prepare the young people for a change of task. 
James Rennie School recognise that some young people with ASC have special topics which interest them.   Young people with ASC are given time to think/talk to explore their special interest during the school day.  We recognise that young people with ASC may also have ritualised and routine behaviours, these are recognised in the individual and time is given for them to participate in their behaviours. 
James Rennie School is keen to provide wide, varied and new experiences for those with ASC; we recognise that to do this so it is a positive experience support needs to be provided.  Pre-visits, photographs and transition booklets and schedules are prepared.  These help support the young person understand expectations of a new place, understand how long the new experience will last and what will happen when the experience has ended. 
We ensured that pupils received visual stories in relation to Covid-19, preparing them for school closure, online learning, and the changes that they would experience within the school up on returning. As a school, we identified which pupils would find these changes extremely difficult, and ensured that we implemented the changes slowly, but safely. 
We understand choice making can be difficult for all young people, but especially for those with ASC; choice making is promoted throughout the school in class and out of class.  Choices are supported using visuals, social stories and emotional resilience work when required.  Young people make day to day choices e.g. what to eat for lunch, what snack to have, who to work with, who to play with  etc.  As pupils move through the school they are supported to make bigger and bigger choices, this builds towards either KS4 or P-16 when they make life choices about where to go after James Rennie. It is the School’s policy to place them (and their families) in the best position to do so.
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