James Rennie School is an all age School for young people with severe and profound learning needs, when we talk about our curriculum it’s important to lay the foundations by asking what do our young people need to learn? 
We must start with our young people first, otherwise we will end up fitting them to an arbitrary curriculum trying to squeeze their needs into holes that simply don’t fit.
It’s clear these individual needs will change with time, as the young person grows and learns, and any curriculum should also be underpinned by what that young person needs to have in place in order to be able to learn; these may be basic emotional, sensory, or physical needs but also include the necessary communication, social and learning skills in order to access their world and learning.
Whilst from a management perspective it would be great if we could group all of these in neat bundles, and teach them in discreet units but people are not that simple and so our pupils curriculum will reflect this with many elements being intertwined throughout their time in school, sometimes being addressed discretely and sometimes being combined with other elements.

	What do I need to learn?



	What skills do I need to develop learn?
Physical, communication, social, learning skills, adaptation & emotional



	What basic needs do I need to develop to learn?
Physical, emotional, sensory, spiritual & communication



As a School Community we do need to have in mind where we want our young people to end up when they leave us to make the next step to adulthood, and there is commonalty here irrespective of the destination or the ability of the young person and these are our curriculum goals.
Our Curriculum Goals 
 when pupils leave our School they will


Be creative, adaptable and able to manage change
Be able to transfer their learning
Be able and confident to communicate 
Be able and confident to manage their emotions

Have secured independent learning and thinking skills
Have reached the highest levels of function in literacy, numeracy and ICT
Have understanding of historical and current local, regional, national and international matters
Be as happy as possible
Be as independent as possible
Enjoy learning
Be as confident and self-assured as possible 
Be able to forge positive interpersonal relationships
Have control and influence over their own lives
Be aware of healthy lifestyle choices, and be able to make healthy choices
Be able to access their community and all its benefits













Respect other people, cultures, religions, genders and choices
Be proud of themselves and their achievements
Be able to make the next step away from School






Have their achievements recognised (if appropriate through qualifications) and celebrated 
Have the skills and knowledge to access their chosen vocations once they leave School




As a School in order to meet these goals we will need to lay the foundations in terms of content, on-going assessment and environment (physical, emotional and spiritual) .So to meet our goals we must provide a curriculum which… 
Is founded upon a developmental level – balanced with age and experience – where each pupil has their own starting point
Has high expectations and is personalised in terms of approach, content, pathway and assessment 
Looks at the whole person, and targets barriers to learning as well as looking towards the end goal


Supports and develops well-being  - physically, emotionally and spiritually.  
Is built upon support from families, professionals and the communities we can link with 
Develops pupils curiosity about themselves, others , connections and the environment
Enriches pupils lives with new experiences and opportunities they may not have thought about
Has a view of pupil’s future potential and not just the immediacy of any one year or key stage
Is connected to the real world, providing tangible links for pupils to grasp and explore further
Has a strong social, moral, spiritual, cultural dimension which acknowledges the learners and others humanity
Has high expectations and is personalised in terms of approach, content, pathway and assessment 
Focusses on learning for life, and the ever changing world around us including new technology and ways of communicating
Creates a learning environment which is relevant, stimulating, challenging, motivating, rewarding and fun
Encourages and teaches application of learning, connections, creative thinking and problem solving 
Develops pupil voice alongside their ability to listen to others and see their perspective

As we move forward to explore the content of the curriculum it is worth establishing some of the learning skills and pathways that will underpin this content. These will taught discreetly and also form the basis of much learning that takes place inside a topic
· Personal Learning and Thinking Skills
These are the skills and attributes that our people will need in order to be able to learn successfully, they enable our pupils to learn and most importantly allow them to understand how they are learning.
Typically these skills will be taught through a project where the outcome is secondary to the process; so an example of a project to design a meal for dinner, the actual quality of the meal itself will play second fiddle to pupil’s improved ability to reflect as they work through the task and then understand what they would do better next time if reflective learning was being learning and thinking and skill being focussed upon.
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· The Whitefield Learning and Life building blocks
Underpinning these personal learning and thinking skills , there are key features that successful learners need; these are inevitably bound together in complex webs but must be considered in approaches to learning as deficits in any will diminish the ability to learn 
	Security
	Enabling pupils to understand their relationship with themselves, others and their environment

	Sense of Agency
	Enabling pupils to understand it is they who control their learning and exploration of life

	Curiosity
	Enabling pupils to step away from what they know, and encouraging them to seek to do so  and understand the consequences

	Self esteem
	Enabling pupils to have the belief in themselves which will enable them to know wrong paths can be taken but we learn from these

	Sociability 
	Enabling our pupils to communicate with others, have others communicate with them, and understand appropriateness of communication approaches in different settings

	Self-Advocacy
	Enabling pupils to choose their own path with the appropriate knowledge to make a choice



· Applying and using learning 
What kind of learning do we want from our pupils? We want learning that is independent, accurate, consistent and has the ability to be generalised to new or different circumstances, this has become to be known as Deep Learning. Before moving pupils onto the next step of their learning we must consider these processes. This should also for the basis of assessment of learning.
Prompting

From dependent
to independent


Fluency

From approximate
To accurate


Maintenance


To consistent
From inconsistent

Generalisation

To many contexts
From single context

· Content 
When asking what our pupils need to learn, we also have to consider their environment and who they learn with, their ages, sensory, physical and cognitive needs. This is a balancing act that sadly has to be compromised by the resources we have available.

We organise the curriculum roughly with ages so that pupils and families can feel that they are moving towards adulthood, but also needs inevitably change as a young person nears adulthood and prepares to leave School.  Necessarily the age boundaries can become blurred if a pupil’s learning would benefit from remaining with a peer group or accelerating towards an older group.

This is combined with three broad levels of pre-formal, semi-formal and formal curricular. 
The Pre-Formal Curriculum – for young people operating around P1-P4
Through this curriculum young people become secure in their environment in a way that is meaningful and purposeful to them. They also look to establish confidence in others , make choices about exploring the world around them and understanding basic cause and effect. For many pupils personal mobility, independence  and a healthy body will have a high priority.







Semi-Formal Curriculum – for young people operating around P4-P8
These young people will learn most effectively when what they are learning about is tangible and real to them. Structured play, topic based work and a high level of functionality are all relevant approaches regardless of age (although content and approach should be age related). The curriculum for the most able will begin to push pupils towards some abstract thinking processes.








Formal Curriculum  - for young people operating from P8 onwards
Whilst  still needing a high degree practical and functional based work, these young people are able to learn about more abstract concepts seen through the National Curriculum subjects. For many pupils learning in theory will still require tangible / practical / applicated  processes before they can fully understand the subject. Pupils still require firm structures to support their learning, for some more able older pupils formal qualification routes may provide a suitable syllabus. 







The junction between each of the levels should be grey with pupils having the ability to move between the levels as they learning needs change. For example a pupil may sit within the semi-formal curriculum but may have real talent in Art for which they would benefit from the formal curriculum. A pupil with low confidence in their physical capability may benefit from the approach taken in semi-formal curriculum for physical movement, whilst they access the formal curriculum for the rest of the time. 

· Being ready to learn
Importantly we must take into account what our pupils need to do to be ready to learn, this will include necessarily their health and sensory needs; we can see that this will form part of an individual’s learning experience (indicative of this is they will need to taught) at School and again a simple development process will take place.Fully supported in getting ready to learn – reliant on staff for preparation
Learning how to prepare one’s self to learn
Able to get ready to learn, with autonomous strategies to support this


An example for a pupil with profound movement needsRequires staff to fully support them into a standing frame, then massage hands before starting a sensory story
Anticipates need to support weight when transferring to standing frame, anticipates and ‘enjoys’ hand massage
‘Tells’ staff when they are to transfer, and follows own hand programme


An example for a pupil with complex autism and sensory regulationStaff recognises need for sensory regulation before pupil does and provide movement programme
Pupil recognises need for regulation when prompted, actively engages with programme
Pupil requests sensory regulation programme when they need to use it


It is critical for all stakeholders to recognise being ready to learn for some of our pupils can be as big a challenge as their curriculum learning, and will for some take up as much time as the prescribed curriculum (if not more), it will also be interwoven within their School day.
· Time allocation for getting ready to learn 
As the author and for you as the reader of this document it would make life easier if we could prescribe set time values for getting ready to learn but this highly individualistic and can vary from day to day, and in some cases hour to hour. As an example a pupil with complex physical needs will find it easier to move their muscles on warm summer’s day but on a cold winter’s day after play time they will require more time to enable the same levels of physicality. A pupil with complex autism who has been on respite the night before school, had a delayed journey into school and has a cover teacher in their lesson will likely require more time to self-regulate than on a standard school day.
The time allocation given for pupils to get ready to learn will be closely monitored and adjusted by the class team.
· Changes through the Key Stages of School
The priorities for a pupil’s learning will change as they move through our School, this may be because they develop in confidence, knowledge and application or equally as they near their time for leaving James Rennie transitional preparation will also come more into focus (this will be underpinned by the years of previous work to enable them to cope with new situations and people). It is vital that challenges for pupil’s learning are altered with their development alongside their age.

· Assessment 
Assessment is integral to our pupils’ learning because it allows them, staff and parents to understand progress and importantly the next step in their learning. The most important factor in understanding assessment is what do our pupils need to learn? Then building the assessment system around this question, additional pressures may come from central Government for their preferred method of reporting but as a community the primary question of what do our pupils need to learn must remain prescient at all times.
With individual priorities for learning set out in our pupil’s Education, Health and Care Plans it is important that a suite of assessments are available to understand progress against these plans, and it may be the diversity of assessment used is as wide-ranging as our pupil population.
The type of assessment, when, how and why we assess is set out in our marking policy so this document will should be read in conjunction with this one. 
With a variable assessment system, our accountability for judging the progression of pupil learning will be higher than a school with National Bench Marking so the role of moderation of both target setting and outcomes must involve a degree of internal and external moderation to ensure clear challenge.














· Curriculum Content
The Curriculum in its 3 stages will be split organisationally into different headings, it’s important to understand that these areas will naturally feed into each other (communication for example feeding into creative development) and will also relate to ‘subject’ areas (science for example could be seen clearly fitting in Knowledge and Understanding of the world).

	Pre-Formal
	Semi-Formal
	Formal

	My Independence
	Living Skills – Myself and Others
	Living Skills – Myself and Others

	My Communication
	Communication and Literacy
	Communication and Literacy

	My Thinking
	Numeracy, Thinking Skills & Problem Solving
	Numeracy, Thinking Skills & Problem Solving

	Me and My Community
	Creative Development
	Creative Development

	
	Knowledge & Understanding of the World
	Knowledge & Understanding of the World

	My Body
	Physical Development
	Physical Development




· The Pre-Formal Curriculum
This curriculum stretches from pupils working at reflexive level, relying on others to deliver highly coherent input and the wider world through to pupils that have a firm grasp on cause and effect. Pupils will be working in the region of P1-P4. The aim of this curriculum is to give young people and the skills, knowledge and confidence to make basic sense of their world and to understand they can affect change. 
It is highly likely that the young people in this group will have profound medical, and or mobility issues and or communication needs and or sensory needs, and that their dignity, physical and sensory comfort will be integral to allow them to access to learning; the curriculum would be process lead and must be constructed to include coordinated opportunities to;
· Differentiate the presentation and pace of the curriculum to match the sensory, health and physical challenges the pupils may have
· Develop independent communication and preference skills/ choice making
· Develop and encourage personal exploration
· Develop sensory skills / target sensory needs, using them as channels for receptive learning
· Address and develop physical / mobility needs
It is important that these skills are built upon incrementally, building skills and knowledge on top of each other as shown below. 
Reflexive, communication, body awareness, sensory processing
Imitational communication, voluntary motor control, sensory recognition and understanding, anticipation, cause and effect
Interactive Communication, motor planning, sequencing, scanning, and generalisation of learnt skills
Desire and ability to explore, self-determination, learning through play, readiness to access the semi-formal curriculum

Because of the highly individual needs of this group of pupils their curriculum content will also be highly individualised; however looking at typical content we can see 4 phases or content groups. 1
Body awareness - source at time of auditory, visual, olfactory, taste, texture, temperature, pressure, touch, body mapping, movement, stillness, proprioception, vestibular, attention given to assess and avoid or slow development of deformity. Reflexive Communication – body reading, intensive interaction, single sense communication, sensory contrast, alertness, awakening, engagement, body massage and TAC-PAC. Sensory Processing – Resonant Sounds, resonance boards, maturation of reflexes (reducing startle response), and familiar adults can see increasing tolerance to stimuli and develop these
2
Imitational communication – consistent responses to stimuli, shared attention, awareness and response to short routines which carried out throughout the day, understand sequences,  beginnings of turn taking,  anticipation, cause and effect – early aspects including short periods of body control& awareness, awareness of others and objects, impulse received and responded to, increasing manipulation of the environment through movement and experimentation. Voluntary motor control – opportunities to awake motor skills and planning, developing head and limb control, facilitated reach, control and response, maintain attention. Sensory recognition and understanding – shows varigated responses to stimuli, gives interpretation of pleasure, tolerance etc. overcoming tactile defensiveness, developing grasp, hold and release skills, learn to modulate parasympathetic / sympathetic nervous systems.
4
3
Interactive Communication – beginning to use limited repertoire (verbal, symbolic pre-verbal) to communicate consistently, social understanding develops. Motor planning – using motor /sensory motor memory, depth perception, balance, distance and direction, crossing mid line, stretching & contraction.  Developing cause and effect – exploring environmental control in sensory and functional environment. Early Sequencing and scanning – object of permanence, anticipation, recognising and responding to routine events. Maintenance and development of core skills – increased mobility in line with physical limitations. Using voluntary movements to achieve their own aims. 
Desire and ability to explore – increased environmental control, able to differentiate the purpose of different switches, develops persistence and ability to explore , self-determination – pupil is aware of possibilities available to them and they beginning to have a view on what they are interested in. Able to communicate wants and desires – using a range of symbolic, technological, verbal and non-verbal means, pupil understands they can communicate with others and understands others can communicate with them. Expressive / receptive language is effective. Learning through motor skills – making choices about placing body in space to experience proximity and interaction, increased independence in everyday functional activities. . Learning through play -  becoming ready to engage with the outside world, the student now has the ability to move into a wider social world. 

· Timetabling and Themes of the Curriculum
The Pre-formal curriculum goes back to the QCDA 2010 document  and their Big Picture where 6 generic areas of learning are suggested – communication, language and literacy, creative development, knowledge and understanding of the world, personal social and emotional development, physical development, and problem solving, reasoning and numeracy for our pupils working in the pre-formal curriculum these have been distilled into My Communication, My Thinking, Me and My Community and My body which better reflect the priorities for our pupils..
The Curriculum for each of these 5 areas can be summarised as;
My Communication – This will address skills that underpin communication such as shared attention, responding, turn taking anticipating, showing preference and making choices well as more formal pathways such as objects of reference, symbol exchange, verbal language and signing. It’s vital that it is understood that our pupils learning can be highly contextualised, so the context of the communication must be considered this may include the physical environment and the people communicating. At this stage of development the lessons the pupils can teach us must be learnt, e.g. the pupil may teach us that the best way to communicate with them is if the light source is behind their body. We can then use this to maximise the pupils learning.
My Thinking – The development of thinking and cognition comes about as the pupil can perceive themselves as part of a world in which they belong and their interaction within it. The student will only be able to develop their thinking by be receiving many opportunities to become aware of and to explore this world. These opportunities are designed and constructed to develop exploration, engagement and manipulation of objects and their environment. Our pupils will be learning to problem solve and notice relationships, their sequence and patterns.
My Body -  For our pupils in the pre formal curriculum the understanding of my body is central to their learning, as they must initially learn what the parameters of their body and what is beyond it, it is with this perceptive understanding that they can begin to perceive themselves. For a person with limited mobility and sensory impairments this distinction is challenging. Once body awareness is taught and perceived then the development of gross and fine motor skills can be developed.
My Independence – To exert one’s own choices is a fundamental human right so it must be central to our curriculum; this can only be developed  as a person develops an understanding of themselves as a  who can perceive the world around them, and then to communicate their wants and needs. The early stages of this are not about by conforming to rules but about taking control over themselves, their environment and experiences that they involved in. Again these skills can become highly contextualised so opportunities to use and learn skills should be offered in a range of situations and with a variety of people; tempering this with the provision of people and environments that the young people feel safe and secure in.  Independence can be seen in many light physical, communication, cognition etc.
Core independence skills such as eating, drinking, dressing and personal hygiene will have many benefits for both the young person and their family so these must be taught as part of my independence  curriculum and not be seen as an add on or something to do as well. 
Me and My Community 
This area develops the individual’s sense of belonging; understanding the pupil’s community will only be achieved by them through developing their body awareness and their ability to operate confidently with an environment and with other people. For pupils with complex learning needs this path maybe lengthy to know themselves as part of a wider community. The learning will therefore be presented in functional contexts where pupils can be part of real time events and experiences (these will need to be repeated in order for the pupil to develop real meaning associated to the places and people. This is also a why the curriculum will have cycles of themes that will enable our pupils to develop and deepen the understanding of the world they live in.
Other Curricular areas
ICT – can be seen for pupils as a major enabler to their wider learning
Social, Moral, Spiritual and Cultural (SMSC) aspects of learning will weave its way through our pupils learning. The spiritual, alongside a sense awe and wonder must not be lost and pupils given access to this through exploring religious and other spiritual paths at level that is pertinent to them.
Creative Arts – For many artists art is about process and not about outcomes, with shares an approach with pre-formal curriculum which may lend itself to pupil development; It is therefore very important to remember when working through the creative arts in this curriculum to focus not what is being produced but how.
Timetabling
Time allocation will vary dependent on pupil needs – it could be seen that a pupil with complex ASC  might spend a higher degree of their focus on communication but a pupil with complex cerebral palsy may have to focus more on their body. What is certain is these pupils will benefit from regular routines that are predictable (with enabling cues)and repetition. The themes of each term will give variability in terms of contexts.
It is also appropriate if a shared activity is happening that the focus for the activity is different for each pupil.
Themes & Annual Rhythms
There is annual rhythm to the School year, and we recognise that pupils working in the pre-formal curriculum may lose skills acquired during lengthy summer holiday, and will consolidate skills through the year, additionally during the periods such as the build-up for celebrations such as Christmas there may be disruption in learning (especially for those pupils with Autism and other sensory based conditions). 
This is also the reason why careful assessment of pupil attainment is required to ensure that the curriculum meets the needs of this group of pupils. Additionally understanding that our pupils at this level may be making excellent lateral progress during the year (i.e. applying skills and knowledge in different  environments and with different people.
 Each year there will be a theme for an example it may be the seasons so each term the experiences that pupils learn in would change in relation to the actual season being experienced. Further
	The Seasons

	Term
	Focus
	Context for learning
	Focus 
	Outcome

	1
	assessing and understanding pupils
	Warmth (not heat), autumnal colours, crunching sounds, fruit & vegetables
	Re-establishing skills from the previous year, programmes are reassessed, updated and made ready to embedded in learning
	Evaluation and appraisal of current knowledge, skills and confidence including functional ability. Programme sand targets re-established and running

	2
	Acquiring
	Chill and coldness, darkness (& light), sparkles from bonfires, Christmas songs, smells of Christmas, reflective and shiny colours
	Developing new skills, reducing other demands as new skills are being learnt
	Potential (targets) identified. Students begin to show new skills in distraction free settings

	3
	Sustaining & developing fluency
	Snow and ice, blues, whites and greys, quiet /stillness, cold hard surfaces
	Time given to practise new skills, over learning with greater independence
	Emerging recall of and confidence to try newly introduced skills observed. Students show increased anticipation and active engagement

	4
	Practising independence
	Rain and puddles, wind, Easter, eggs, lambs and rabbits, flower scents
	New skills from term 2 are functionally practised in more settings
	Effort and determination observed, as students practise new skills , these emerge into different settings

	5
	Generalisation & refinement
	Changes in temperature, colours shades of green, bird son, sensory plants
	Practise of maintained skills. Skills are making a difference in control over environment
	Skills are applied and used to problem solve

	6
	Assessing Achievement
	Brightness, sun & heat, colours yellows, reds and green of petals, summer fruits and smells of summer. Ice cream and sand
	Achievements are recorded, programmes are refined to enable transition to the next year
	Consistent observations and recording that assimilation or possession of new skills / knowledge. Knowledge and skill have been observed being implemented when new activities /environments are encountered


Planning and Assessment Matrices can be found in the appendix to this document.
· Semi-Formal Curriculum
This curriculum is for pupils working in the region of P4 – P8, it is a broad and balanced curriculum that helps pupils link their skills and knowledge to the real world. It’s necessarily functional in its nature, but also assumes that pupils will make linear progression gaining knowledge and skills that show clear progression, these will be retained and used by individuals to further their learning. Hand in hand with this must come the application of this knowledge to a variety of learning situations ensuring these skills and knowledge are purposeful and functional.
It’s also necessary to understand that integral to this process of enabling functionality is supporting young people with their communication, sensory, physical and medical needs as these will prevent young people reaching their potential – these must never be seen as a bolt on or extra. Further young people should learn how to learn which will again increase their independence and confidence if they understand how they are to learn.
Underpinning this functional curriculum are numeracy and literacy lessons, these whilst discreet subjects provide the foundations that will allow young people to make progress across their life; crucial to this is that staff plan pupils learning so that these newly acquired and practised skills are taken into the functional world. Application of classroom learnt skills is seen as equal to pupil achievement up a linear scale – indeed it may seen as confirmation of deep learning as opposed to surface learnt skills to fit a test.
Part of the functionality of the curriculum is preparing young people for life beyond school, so skills such as dressing, social use of language, personal hygiene, understanding their bodies, shopping etc. also play a prominent roll.
In light of an emphasis on functionality, the part of the curriculum that involves discovery of things that are new and about the world outside of students’ universe should not be lost; as these will - with the appropriate tangible support – drive pupils curiosity about learning the wider world.
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The map below shows how the National Curriculum subjects link to the areas of learning.



	Semi-Formal

	Area of curriculum
	Living Skills
	Myself and Others
	Communication and Literacy
	Numeracy, Thinking Skills & Problem Solving
	Creative Development
	Knowledge & Understanding of the World
	Physical Development
	Personal sensory, physical & communication learning

	Major Curriculum Subjects
	Living Skills
	Personal Learning and Thinking skills, communication
	Literacy, speaking, listening, comprehension, drama
	Numeracy, computing
	Art, music and dance
	Geography, Science, RE, History, 
	PE & PSHE
	Across the curriculum

	Comments
	Priorities for group and age will vary 
	Some additional learning may be completely personal in addition to topic
	Book should link to other topics or functional aspect being undertaken
	Using and applying should link to functional aspect concurrently occurring
	
	A balance of the tangible locality and areas further afield 
	PE should look towards life-long physical activity
	Some input will be required 1:1 support outside of classroom, other input will be integrated across learning

	Activities, subjects or areas that maybe drawn upon
	Communication, PE, literacy, numeracy, cookery, PSD
	Emotions, SULP, dinner and snack times, relationships Sex Ed, e-safety
	Computing 
	Computing
	Art, music, D&T, computing  
	Science, geography, history, RE, Computing
	PE, Science, swimming, yoga, bikes, adventurous activities
	Program input from therapeutic staff

	Skill or topic based
	Skill based
	Topic based
	Skill and Topic based
	Skill and Topic based
	Topic and skill based
	Topic based
	Skill based
	Skill based

	Personal Learning & Thinking Skills – underlies the different areas of the curriculum, supports students and gives them the skills that they require to learn effectively
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· What might you expect to see taught in the curriculum

	Communication and Literacy

	· Communication – covers the ability to communicate with (different) people in (different) situations – interacting, co-operating, working with and socialising with other people.
· Speaking & Listening / Signing & Watching – covers the receptive and expressive language
· Literacy – covers reading and writing -  including exploring and enjoying texts, understanding how reading can give you information, enjoying and exploring sounds and texts, rhythms and rhyme, understanding how ‘your written’ word can transmit your understanding to others, importantly reading should never be limited to just books.
· Exchanging and sharing information – how information can by others and how you share information with others including – the use of ICT, using ICT as an aid to communication.
· Finding things out – how using words, symbols and photographs can empower and provide knowledge for the individual, this would include the power of the World Wide Web. 
· Drama – covers the ability to understand others and then communicate this understanding through performance.

	This may include: storytelling, drama production, following instructions, research for understanding, ordering goods on-line, talking to people in shops for information, enjoying a book / story, phonics, reasoning & consequence, making a choice, recognising and using photographs, words or symbols, using a timetable, talk about what you enjoy, using photos or written words for written instructions, performing a play or making a movie, making a poster about your favourite book, following signs in town, choosing a music track on a tablet.



	Numeracy

	· Mathematical Development – covers the early stages of understanding ways to apply maths, number concepts, basic calculations, shapes, measuring and relationships in space.
· Mathematical understanding – covers awareness of and observations of patterns, collecting and organising information, recognising abstract concepts (value of coins, time etc.) understanding and extending sequences.


	This may include: using money, using time in a game, using a timetable, weighing food in a recipe, cause and effect, following and extending a sequence, understanding addition in terms of a basic budget, using a calculator, making a phone call, graphs, colours, talking about heavier and lighter, using shape language in a D&T project, finding a locker number in leisure centre, being able to exchange money for goods in a public place.



	Living Skills

	· Healthy Life Style Development – covers the ability to make and understand  healthy choices, developing an understanding that healthy does not always mean favoured / easiest , social understanding of stranger danger (real and on-line world),  developing self-responsibility
· Theory in Function Development – taking skills learnt in isolation and learning to use them in a functional setting, having the confidence to apply knowledge / skill, identifying a problem and trying to solve in the wider community, Personal Learning and Thinking Skills, travel development
· Home skill development – looks at developing skills that have meaning for the pupil in terms of their home and school life, specific EHCP targeted work
· Safety Development – looks at developing safety awareness and risk assessment so promoting independence – covers travelling in school and out of school, looks at different kinds of transport, using and working towards independently using local leisure facilities.

	This may include washing hands, using a knife and fork, independent travel using a bus, understanding how to cross a road at a crossing and without, awareness of basic Facebook Safety, understanding appropriate touch, greeting a stranger, asking for help in a shop, choosing a healthy food option, tying a shoe lace, following a shopping list, walking to the School Office independently, using a knife and fork.



	Creative Development

	· Exploring in 2 and 3 dimensions – covers the exploration of colour, temperature, texture, shape, pattern, form and space, the development of tool use, investigating how other artists have seen their creative development
· Musical dimensions – covers sound, rhythm, tone, timbre and melody, includes solo and group performance, using instruments (including the voice), call and response, stillness and listening skills, performance and how other musicians have excelled in their 
· Dance – covers movement, choreography, personal interpretation of space and movement, performance
· Imagination – develops students understanding of imagination relating to their experiences and understanding of the world, builds upon abstract thinking skills.
· Design – covers the development of ideas, understanding an audience, identification of design needs, talking about evaluating ideas and concepts, making critical choices
· Technological development - covers using technology to illicit an artistic intent, using paint programs, desktop publishing, using a digital camera, cause and effect programming, recording and developing musical ideas using a tablet

	This may include the use of clay tools, using a paint brush, following an artist’s techniques as inspiration, following a picture score, choosing my favourite music, taking part in a dance performance for the Nativity, learning to strum a guitar, moving through a Soundbeam, using Garage Band to make a radio Jingle, creating a clay sculpture to model the form of a body, awareness of pulse, awareness of voice volume and being able to adjust this.



	Knowledge and Understanding of the World

	· Developing a sense of the world around me – covers the active exploration of the immediate environment, self-occupation and learning from other people
· Developing a sense of time – looks at the passage of time directly related to the pupils lives, family life and events, it also looks at lives of other people locally and globally 
· Developing a sense of my community (local and global) – covers awareness of other people, group activities, other people’s perspectives alongside knowledge and experience of cultures festivals, celebrations and beliefs.
· Scientific Development – covers the core development of understanding relationships in the pupils immediate environment, it looks to develop predictive abilities alongside the capability of organising, understanding and analysing information
· Citizen of the world – covers the respect and understanding for diversity, difference, awareness of other cultures and environmental issues. It develops awareness of one’s actions affecting others.

	[bookmark: _GoBack]This may include differences between inside and outside, past, present and future, diversity / acceptance in ability, race, creed, beliefs, life cycles, what we need to live, and different lives at different times, occasions (birth, marriage, death and parties). Knowledge about plants and animals, their life cycles and places that they are found, Urban and rural environments, the earth beneath our feet, rivers and mountains, Fairtrade and Eco-School development, being a global citizen, British Values. Countries of the World, climate (hot, cold, dry, wet) and our effect upon it. Trying food from different sources and places. Care for animals and our environment. Forest Schools and connection with life outside a building.



	Myself and others

	· Confidence, rights and responsibiliites – covers the development of self-awareness, understanding right and wrong, monitoring one’s own behaviour, understanding rights and (self) advocay
· Active Citezenship – understanding community (in class, school, locally, nationally and globaly), respect for self and others, knowing with rights comes responsibility
· Being healthy and being safe -  covers awareness of the components for a healthy life, protecting against danger, e-safety, the ability to make a safe / healthy choice with growing understanding
· Good relatioships and respecting others – covers caring for others, a growing understanding of how needs change with age, respecting differences and understanding relationships with family, friends and people that support us
· Growing, relationships and sex – covers privacy, self-advocay, changes in our bodies, appropriateness, feelings and emotions

	This may include: Relationships, sharing, emotions, acceptance / disappointment, puberty, sex, saying and understanding no, e-safety, being kind, team games, a growing understanding of with rights come with responsibilities, a growing understanding of what a community is and what a citizen is. Accepting change and ending, play / interaction skills.



	Physical Development

	· Developing physical Control – covers the development of controlled and confident movement, alongside the ability to talk about this in relation to self, others and the environment
· Play, Leisure and fitness – covers participation in age appropriate physical activity both in school and the locality which develop lifelong fitness, health and physical control capability, developing a sense of enjoyment in physicality
· Understanding team work – covers a growing understanding of teamwork and supporting each other
· Personal hygiene and understanding changes in our body – to include a growing understanding of what happens to our body when we exercise, the need and skills and for personal hygiene
· Body part and names

	This may include: team games, outdoor and adventurous activities, using a shower, dressing skills, gymnastics, using and making choices about leisure activities, body stability and control programmes, swimming, athletics, yoga, aerobics, ball skills, sensory, personal hygiene skills, naming of body parts, outdoor and adventurous activities, a growing understanding of physiology. 



	Personal, Learning and Thinking Skills

	· Independent Enquirers
· Creative Thinkers
· Reflective Leaners
· Team workers
· Self-managers
· Effective participators

	These skills will be taught in relation to and using as a project topic one of the other areas previously mentioned; The outcome of the project is not a priority, it is the skills (process) that enable the outcome of the project to be obtained. So a class may be tasked with creating a garden area with a focus on team working and effective participation – it is these two skills where the teacher would look to be focussing on for learning and development.



What might this look like over a term and during a week
The Semi Formal curriculum covers a wide range and potentially disparate group and cognitive learning stages from pupils that have recently secured cause and effect to pupils that preparing to enter a phase where they are beginning to research independently; With needs led groups targeted strategies and learning pathways can be put in place, and there will always need to have individual timetables to allow preparation for learning, targeted programmes for physical, medical and sensory needs however we can begin to see generic timetabling and structures to the week, term and year.
Planning tools and arrangements can be found in the appendix.
Below is an atypical weekly timetable followed by an overview of a half terms work.




	
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	8:50 - 9:20
	Getting ready to learn and independent learning tasks

	9:20 - 10:20
	Numeracy – Using and applying Money and Capacity
	Numeracy – addition and subtraction
	Numeracy – measure length and size
	Communication – area of development will depend on group – SULP, targeted PECS, targeted I.T based communication etc. – Links to Speaking and Listening 
	Living Skills – Shopping for ingredients for diner (Numeracy / Literacy targets)

	10:20 - 10:40
	Morning break
	Break / drink taken as food prep and cooking allows

	10:40 - 10:55
	Life Skills & independence tasks centred around healthy snacks and drinks
	

	10:55 - 12:00
	Literacy – non-fiction texts reading instructions for planting seeds
	Literacy – writing about plans for planting seeds
	Literacy – preparing a shopping list for Living Skills (writing)
	Myself and Others – Changes in my Body – body part names
	Living Skills – cooking our own meal

	12:00 - 12:40
	Life Skills & independence tasks centred around eating, dinner and social skills

	12:40 - 1:20
	Mid-day break – including social learning

	1:20 - 1:30
	Getting ready to learn

	1:30 - 2:30
	Knowledge and Understanding of the World – Buddhism and mindfulness
	Personal Learning and Thinking Skills – planning a garden area with a focus on creative and reflective learning
	Knowledge and Understanding of the World – understanding what plants needs to grow
	Physical Development – undressing / dressing skills, personal hygiene and Yoga
	Creative Development – Using simple colour palettes related to Van Gough’s Sunflowers

	2:30 - 3:20
	Using a computer to design plant bed signs
	
	
	
	

	3:20 - 3:30
	Preparing to go home with independent learning tasks

	
	Summary of Learning for atypical pupil for a term

	Communication and Literacy
	Personal targets have been achieved or exceeded – moved from needing support to organise and prepare shopping list for ingredients for a meal to doing this independently, moved from being unable (not confident enough) to ask for help from a shop assistant to asking shop assistant where an item is

	Numeracy
	Personal targets have been achieved or exceeded – moved from being unable to set the oven temperature without support for a simple meal to being able to set this independently 

	Knowledge & Understanding of the World
	Knows a plant needs water, soil and sunlight to grow, is able to practically show how their plant they have grown have flourished because of this, they know plants have roots, leaves, flowers and that some grow from seeds.
They are able to identify an image and statue / representation of Buddha – they are able to demonstrate mindfulness
They have created signs for the plants they are growing using word, they have been able to laminate these and attach them using (after consideration and reasoning) appropriate faster to an appropriate stake

	Living Skills
	Through practise and repetition have become more independent at shopping for, cooking and cleaning up after a meal

	My Self and Others
	Able to identify key parts of their body and know simple differences between a girl and a boy

	Physical development
	Moved from with support buttoning up shirt to buttoning up shirt independently, moved from needing support for 5 yoga poses to being able to engage independently with the poses, moved from being unable to still at the end of the session to being able to engage with stillness for 3 minutes

	Creative Development
	Know who Van Gough was, paint through copying Sun Flowers using a limited palette of colours able to transfer this process to painting a picture of a plan they have grown with their own choice of a limited palette range

	Personal Learning and Thinking Skills
	As an outcome of the period they have planted and arranged their own garden area, through the process they have developed their PLTS skills so they were able more able to come up with own ideas for planning and then they have also developed their ability to say what they would do better next time




· Key Stage 4 and into Post-16
As pupils enter Key Stage 4 qualifications and accreditations become an important staging post; for some pupils these qualifications will act as entry point into further study at FE institutions and also allow the life skills of dealing with personal responsibility and stress management. The qualifications and accreditations also reflect a point of celebration in a person’s life. Additionally qualifications if chosen correctly (and not for the sole purpose of gaining a certificate) will also help drive standards as pupils work towards these goals.
James Rennie will within pragmatic confines aim to provide personal routes towards qualifications that reflect talents and personal interest, where pupils are able to work towards (comparatively) advanced qualifications at Key Stage 4 we work with local secondary schools to enable specialist teaching to be accessed. For some pupils it is appropriate to continue programmes of study through into Post-16 to facilitate access to further qualifications; in these cases joint teaching with Post-16 pupils will enable peer to peer support and aid transition into Post-16.
Referring through to the start of the document and the curriculum aims, other opportunities for Key Stage 4 and post-collaboration may also be appropriate, these may include vocational and physical development (using community facilities).
An exemplar timetable for the formal curriculum is shown below;



	
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	8:50 - 9:20
	Getting ready to learn and independent learning tasks

	9:20 - 10:20
	Numeracy – Entry Level
	Literacy – Entry Level
	Vocational and Work experience - possible P-16 links for further study and extension
	Communication – area of development will depend on group – SULP, targeted PECS, targeted I.T based communication etc. – Links to Speaking and Listening 
	Science Entry Level

	10:20 - 10:40
	Morning break

	10:40 - 10:55
	Life Skills & independence tasks centred around healthy snacks and drinks

	10:55 - 12:00
	Numeracy – Entry Level
	Literacy – Entry Level
	Vocational and Work experience
	Myself and Others – Changes in my Body – body part names
	Science Entry Level

	12:00 - 12:40
	Life Skills & independence tasks centred around eating, dinner and social skills

	12:40 - 1:20
	Mid-day break – including social learning

	1:20 - 1:30
	Getting ready to learn

	1:30 - 2:30
	Knowledge and Understanding of the World – Buddhism and mindfulness
	Drama Entry Level – possible P-16 links for further study and extension
	Knowledge and Understanding of the World – Entry Level Computing
	Physical Development – Using community swimming facilities - possible P-16 links for further study and extension
	Art Entry Level – 

	2:30 - 3:20
	Media (technology) linked project
	
	
	
	

	3:20 - 3:30
	Preparing to go home with independent learning tasks

	Learning to be supported by termly focus weeks on personal learning and thinking skills project weeks



Early Years Curriculum
The Early Years Curriculum follows the National Early Years Foundation curriculum
· Communication and language
· Physical development
· Personal, social and emotional development
· Literacy
· Mathematics
· Understanding the world
· Expressive arts and design

These are taught through a mixture of group and focussed tasks combined with time for personal exploration through play. Lessons may have the similar activities but the focus for teaching will be one of the areas of the curriculum.

A focus of the curriculum will also be assessment of pupil needs and readiness to learn, pupils this age may never have encountered an expectation of sitting for example. The Key Stage will be completely guided by pupil’s learning needs and will share a commonality of approach seen in the Pre Formal Curriculum, with its riders of ensuring physical, sensory and medical issues are addressed.

Post-16 Curriculum
Whilst the Post-16 curriculum will share the approaches of the Pre, Semi and Formal Curriculum this time in School is focussed upon the individual needs of pupils to enable them to make the step away from School to further education, training or employment. 
To prescribe what this will look like is problematic as the next steps for cohorts of students entering post-16 change on an annual basis, however the principles of Pre, Semi and Formal Curriculums still stand with development to ensure the following areas become a focus;
· Functional Literacy and Numeracy
· Planning My step away from School
· Extending My studies from Key Stage 4
· Vocational Learning
· Personal Life Skills Development
· Learning about College
· Work Experience
· Developing Personal Interests
· Developing self- responsibility 
· Developing My working together skills
· Financial Learning
· Learning to access My Community
These as in other areas of the curriculum will need to be balanced with riders of ensuring physical, sensory and medical issues are addressed.
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